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History and Background of Our Program

In 1995, the International Baccalaureate Organization (IBO) authorized Henrico County Public
Schools to initiate a Middle Years Program (MYP) in grades 6-10 and a Diploma Program (DP) in
grades 11-12. G. H. Moody Middle School and Henrico High School partnered as IB World
Schools to offer this rigorous continuum of programs to county students. The Henrico High
School Class of 2019 will be the eighteenth class to complete all seven years of our combined
programs.

In 2008, the county initiated an expansion into three additional schools that resulted in the
2011 IBO designation of Fairfield Middle School, Tuckahoe Middle School, and J.R. Tucker High
School as IB World Schools for their Middle Years Programs. Additionally, J.R. Tucker High
School received authorization for its Diploma Program, where the Class of 2019 will be its sixth
to earn the IB Diploma.

All five sites are members of the Mid-Atlantic Regional Conference of 1B World Schools (IBMA)
and continue to participate in regional, national, and international exchange, sharing, and
training.

Program Maintenance

In order to achieve and maintain the status of IB World School, HCPS IB sites must uphold the
Standards and Practices as well as philosophy, organization and curriculum as outlined by IBO.
These standards include IBO teacher training on multiple and continuing levels, review of
curriculum, and teacher review of and reflection on results. Our teachers have served as
trainers, subject scorers, and program evaluators on the local, national and international level.
The programs are required to have formal assessment, honesty, inclusion, and language
policies to ensure that all students are treated fairly and ethically. These documents can be
found in this publication. The schools must also foster an international atmosphere of tolerance
and global awareness. All schools must successfully complete a self-study and undergo
reauthorization every five years.

IBO Mission Statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring young
people who help to create a better and more peaceful world through intercultural
understanding and respect.

To this end the organization works with schools, governments and international organizations
to develop challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and
lifelonglearners who understand that other people, with their differences, can also be right.



IB Learner Profile

The aim of all IB programs is to develop internationally minded people who, recognizing theircommon
humanity and shared guardianship of the planet, help to create a better and more peacefulworld. As IB
learners, we strive to be:

Inquirers We nurture our curiosity, developing skills inquiry and research and show independence in
learning. We learn with enthusiasm and sustain ourlove of learning throughout life.

Knowledgeable We develop and use conceptual understanding, exploring knowledge across arange
of disciplines. We engage withissues and ideasthat have local and global significance.

Thinkers We use critical and creative thinking skills to analyze and take responsible action on complex
problems. We exercise initiativein making reasoned, ethical decisions.

Communicators We express ourselves confidently and creatively in more than one language and in
many ways. We collaborate effectively, listening carefully to the perspective of otherindividuals and
groups.

Principled We act with integrity and honesty, with a strong sense of fairness and justice, and with
respectforthe dignity and rights of people everywhere. We take responsibility for our actions and their
consequences.

Open-minded We critically appreciate our own cultures and personal histories, as wellas the values
and traditions of others. We seek and evaluate arange of points of view, and we are willing to grow
fromthe experience.

Caring We show empathy, compassion and respect. We have acommitment to service, and we act to
make a positive difference in the lives of othersand in the world around us.

Risk-takers We approach uncertainty withforethought and determination; we work independently
and cooperatively to explore new ideas and innovative strategies. We are resourceful and resilientin
the face of challenges and change.

Balanced we understand the importance of balancing different aspects of our lives- intellectual,
physical and emotional- to achieve well-being for ourselves and others. We recognize our
interdependence with other people and withthe world in which we live.

Reflective we thoughtfully considerthe world and ourownideas and experience. We work to
understand our strengths and weaknessesin orderto supportourlearningand personaldevelopment.

The IB Learner Profile represents ten attributes valued by IBworld schools. We believe these attributes,
and others like them, can help people become responsible members of local, national, and global
communities.




The Middle Years Program Curriculum
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Contextual Lenses: Global Contexts

Pursuanttoits philosophy of reflectionand innovation in education,
the IBO isimplementing arefreshed design of the Middle Years
Program that builds on the strengths of the established modeland
furtherdevelopsthe focus on concept-based, student-centered
teachingandlearning. The 2015-2016 school year providesthe
opportunity to build on the gradual transition to the multi-faceted
design HCPS IB World Schools began last year.

The MYP program model (left) places the student and the way the student learns at its
center, as the child’s development is the basis of the whole educational process.

MYP global contexts provide shared starting points forinquiry into what it means to be internationally-
minded, framing a curriculum that promotes multilingualism, interculturalunderstanding, and global

engagement. They are:

Identities and Relationships
Who am I? Who are we?

Students will explore identity; beliefs and values;
personal, physical, mental, sodal, and spiritual
health; human relationships induding families,
friends, communities, and cultures; what it means
to be human.

Personal and Cultural Expression

What is the nature and purpose of creative
expression?

Students will explore the ways in which we
discover and express ideas, feelings, nature,
culture, beliefs, and values; the ways in which we
reflect on, extend, and enjoy our creativity; our
appreciation of the aesthetic.

Globalization and Sustainability
How is everything connected?

Students will explore the interconnectedness of
human-made systems and communities; the
relationship between local and global processes;
how local experiences mediate the global; the
opportunities and tensions provided by world-
interconnectedness; the impact of decision-
making on humankind and the environment.

Scientific and Technical Innovation
How do we understand the world in which we
live?

Students will explore the natural word and its
laws; the interaction between people and the
natural world; how humans use their
understanding of scientific principles; the impact
of scientific and technological advances on
communities and environments; the impact of
environments on human activity; how humans
adaptenvironmentstotheirneeds.




Fairness and Development

What are the consequences of our
common humanity?

Students will explore rightsand responsibilities;
the relationship between communities; sharing
finite resources with other people and with other
living things; access to equal opportunities; peace
and conflictresolution.

Orientationin Space and Time
What is the meaning of “where” and “when”?

Students will explore personal histories; homes
and journeys; turning points in humankind;
discoveries; explorations and migrations of
humankind; the relationships between, and the
interconnectedness of, individuals and
civilizations, from personal, local, and global
perspectives.

These (and other) contexts for teaching and leaming inspire explorations of our common humanity and
shared guardianship of the planet. They invite reflection on what it means to members of local, national,
and global communities, and they reflect the real-life issues and concerns of adolescent learners.

Key Concepts:

Key concepts are broad, organizing powerful ideas that have relevance withinthe subject group but also
transcend it, having relevance in other subject groups. These concepts are timeless, universal, and
abstract, represented by one ortwo words. The concepts are usedin all subject groupsin orderto
develop depth of understanding and promote disciplinary and interdisciplinary learning. The sixteen
prescribed key concepts, each contributed by one or more subject groups, are listed below.

Aesthetics Connections
Change Creativity
Communication Culture

Communities Development

Approaches to Learning (ATL)

Form Perspective

Global Interactions Relationships

Identity Time, Place, and Space
Logic Systems

Through Approachesto Learningin IB programs, students develop skills that have relevance across the
curriculumthat help them “learn howto learn.” They provide asolid foundation for learning
independently and with others. ATLskills help students prepare for, and demonstrate learning through,
meaningful assessment. They provideacommon language that students and teachers can use to reflect
on and articulate onthe process of learning. The five ATLSkill Categories are:

e Communication
e Social
e Self-Management

e Research
e Thinking




MYP Subject Groups

The eight MYP subjects are closely aligned in the continuum of learning from the Primary Years Program
throughthe DiplomaProgram. Each has equal importance inabalanced education.

e Arts
e Design

e Individuals and Societies
e Language Acquisition o

e Language and Literature
e Mathematics

Physical and Health Education
Sciences

IBMYP Curriculum: Course Sequence
Middle School - Grades 6-8

This model represents the ideal. We acknowledge that all students develop at different rates. The math track allows for
differentiation for the need of the student. Admission to the high school IB programs, however, requires that students have
completed Year One of Language Acquisition (World Language) and Algebra 1. Students are also strongly encouraged to have
had World History and Geography | and Earth Science before high school in order to be eligible for the Advanced Studies
Diploma awarded by the Commonwealth of Virginia.

Grade 6
MYP Level 1

Grade 7,
MYP Level 2

Grade 8,
MYP Level 3

IBMYP Language and Literature
English, Level 1

IBMYP Language and Literature
English, Level 2

IBMYP Language and Literature
English, Level 3

IBMYP Language Acquisition
French or Spanish 1A

IBMYP Language Acquisition
French or Spanish IB
OR French or Spanish IA

IBMYP Language Acquisition
French or Spanish I
OR French or Spanish IB

IBMYP Individuals and Societies,
Level 1 (US Historyl)

IBMYP Individuals and Societies,
Level 2 (US History I1)

IBMYP Individuals and Societies,
Level 3
(World History and Geography )

IBMYP Sciences, Level 1
(Life Science)

IBMYP Sciences, Level 2
(Physical Science)

IBMYP Science, Level 3
(Earth Science)

IBMYP Mathematics, Course 1
OR

IBMYP Mathematics, 6/7OR
IBMYP Algebral

IBMYP Mathematics, Course 2
OR

IBMYP Algebral

OR

IBMYP Geometry

IBMYP Algebral
OR
IBMYP Geometry
OR
IBMYP Algebra2

IBMYP Physical and Health
Education, Level 1

IBMYP Physical and Health
Education, Level 2

IBMYP Physical and Health
Education, Level 3

Electives*

Electives*

Electives*

* Depending on the middle school site, IBMYP electives may include band, strings, chorus, visual art,
creative writing workshop, journalism, drama, independent living, word processing/personal typing,
technology/synergistics, or gifted enrichment.




Service as Action Log

Fairfield Middle George H. Moody Middle Tuckahoe Middle
Guidelines
Service For and With Others:
o _ IBMYP students complete a minimum of
What types of activities qualify? 20 hours of active service per year, planning
- Activities that build authentic connections activities thatwill evolve fromdoing for others
between classroom learning and into engaging with othersin ashared
community needs * commitment towards the common good.

Activities that serve an educational

institution and are not tied to a grade or

other compensation

What types of activities
do not qualify?

Activities for non-profit organizations

Activities that serve an individual in need
who cannot otherwise provide for himself

IMPORTANT NOTES!

= Activities for school sports and clubs,
with the exception of service clubs

o h h - Religious activities involving education,

Rising 7" and 8" Graders evangelism, or worship

4 You can complete unlimited qualifying
summer volunteer activities toward the

fulfillment of your 20-hour commitment.

- Activities for organizations that are not
identified as non-profit, unless the activity

You must volunteer aminimum of five (5) is education related

hours during the school year (Sept.-

May) - Services that directly benefita member of

your family

Rising 6" Graders

= Court ordered service to the community

4 You may begin volunteering after an
introduction to IB service and action in the
fall.

Service as Action

* For the complete referenceon Henrico

County’s volunteerism guidelines, visit Log Collection Dates
henricoschools.us/students-families/ October
February
lgggl needs Ma

d sballetiges awar enew skills 5 y .

O 1 1) 8.1 A atin ;” Your 20-hour commitment must
§global issues' 3 be fulfilled by the final collection
= planning de-‘l:egggl-n%gtahs.tlon date.

involvement

= creating

o

Your teacher will help guide you in reflection
activities for your service to the community
throughout the year.



Service as Action Log

Fairfield Middle

George H. Moody Middle

Tuckahoe Middle

Student Name: School:
Teacher Name: Grade:
Date Description of Service Supervisor’s Information . Wa§t';is # of
and Signature inspired by 1 Hours
experiences?
Service Organization: Name:
. Y or N
My Job R ibiliti Tile:
ob Responsibilities: _ ,
Signature: o etays.
Service Organization: Name:
. Y or N
My Job R ibilt Title:
ob Responsibilities: _ .
Signature: "Sﬁgfégt”gf?“
Service Organization: Name:
My Job R - Title: YorN
ob Responsibilities: _ .
Signature: “Sﬁgfég:gf?“
Service Organization: Name:
o Y or N
My Job R it Title:
ob Responsibilities: _ ,
Signature: "‘Sﬁgfe'gtv(*;';?“
Service Organization: Name:
. Y or N
I Title:
My Job Responsibilities: _ f yes, which
Signature: subject(s)?
Service Organization: Name:
My Job Responsibilities Tite: Yor
ibilities: ,
Signature: "‘Sﬁgfe'c“:{;')%“

IB learners strive to be caring members of the community who demonstrate a personal commitment to
service and act to make a positive difference in the lives of others and to the environment.

School Year
Hours

Log Collection Summer
Deadlines Hours

October

February

May

Collection
Totals

Teacher’s
Initials

Total Hours
Earned
for school year




IBMYP Curriculum: Course Sequence
High School - Grades 9-10

Incoming freshmen are required to have completed Algebra | and either French | or Spanish |
successfully. In addition, completion of World History | and Earth Science is strongly recommended.
Many students have found that having more language and/or math in middle school gives them more
options their senioryear. Students who do not have these courses may be accepted provisionally until
they takethe required coursein summer schoolor from other pre-arranged and accepted providers. In
grades 9 and 10, students willcomplete six SOL exams, marked with an * below.

9* Grade 10" Grade
MYP Level 4 MYP Level 5
IBMYP Language and Literature (English9) IBMYP Language and Literature (English 10)*
IBMYP Language Acquisition IBMYP Language Acquisition
(French orSpanishllorlll) (French orSpanishlllorlV)
IBMYP Individuals and Societies IBMYP Individuals and Societies
(World History and Geography 2)* (VA/US/Comparative Governments)
IBMYP Sciences (Biology)* IBMYP Sciences (Chemistry)*
IBMYP Mathematics IBMYP Mathematics
(IBMYP Geometry* or IBMYP Algebra 2* (IBMYP Algebra 2*, IBMYP Standard Math,
or AP Statistics) or IBMYP Extended Math)
IBMYP Physical and Health Education 9 IBMYP Physical and Health Education 10
IBMYP Visual Artor DramaticArt IBMYP Visual Art or DramaticArt

Students may also participate in music classes outside of the IB curriculum. Marching band, strings, or
chorus may be offered as ‘early bird’ classes or after-school programs. Marching band earns % honors
credit. Chorus may earn honors creditin grades 11and 12 upon completion of the honors curriculum.

IBMYP students are allowedto take PE during the summerto provide greater scheduling flexibility. This
summer course, fromthe comprehensive curriculum, is subject to availability and is notan IBMYP class.

Virginiarequires students to complete Personal Finance and Economics in orderto graduate. This

course, fromthe comprehensive curriculum, is available online during the schoolyear orthe summer
and isnotan IBMYP class.

11




The Personal Project: Curriculum Culmination

Role of the Personal Project

The personal projectisasignificant body of work produced over an extended period. Itis a product of
the student’s own initiative and should reflect his/her experience of the MYP. The personal project holds
averyimportantplace inthe program. It provides an excellent opportunity for students to producea
truly creative piece of work of their choice and to demonstrate the skills they have developedin
Approachesto Learning. As shown in the MYP curriculum model, the Global Contexts and Approaches to
Learning formthe core of the program: they are addressed through the subjects; theybind various
disciplines together; they are the basis of varied learning experiences through project work,
interdisciplinary activities, and real-life community involvement. Althoughthe Global Contexts and
Approachesto Learningare notawarded individual grades, they are centralto the experience of the
personal project, which isintended to be the culmination of the student’s involvement with all of the
aspects of the MYP. The projectis therefore normally completed during the lastyear (10*" grade) of the
student’s participation in the MYP.

The aims of the MYP projects are to encourage and enable students to:

e participate in asustained, self-directed inquiry within a Global Context

* generate creative newinsights and develop deeper understandings through in-depth investigation

e demonstrate theskills, attitudes, and knowledge required to complete a project overan extended
period of time

e communicate effectively in avariety of situations

e demonstrate responsible action through, oras a result of, learning

e appreciate the processof learning and take pridein theiraccomplishments.

The student and the supervisor must agree that, whatever form the personal project takes, the finished
product allows the student to investigate and focus on a theme, topic and/or issue closely connected to
one MYP Global Context.

The student needs to choose carefully the type and goal of their project in terms of the skills and
techniquesthatare requiredto bringitto a successful conclusion. Some projects may be too ambitious,
require overly complexprocedures, orrequire alengthier process of learning than the timeline allows.

Requirements of the Personal Project

The personal project must not form part of the coursework for any subject; it must provide an
opportunity forstudents to select atopicortheme about which they are enthusiastic, and to show
commitmenttothe completion of theirown project. The personal project encourages studentsto use a
combination of the skills developedin avariety of subjects and through Approaches to Learning. It must
not be limited to one specificdiscipline but must be inspired by, and focused on, topics and issues
related to the Global Contexts to show the student’sunderstanding of the chosen context. Most of the
workinvolvedinthe personal project will be done outside of class time. However, at different moments

12



duringthe year, many schools schedule some time forstudents to receive training, conduct research,
meettheirsupervisor, or presenttheir project to others.

Award of Grades

Grades are awarded forthe personal projectinthe same way as for the subject groups of the MYP
curriculum. There are four criteria, with eight possible levels of achievement for each criterion.

Supervision

The Program will ensure that each student engagedin a personal project receives direct supervision from
a qualified personinthe school who can provide appropriate guidanceand confirm the authenticity of
the work submitted. This teacher or other professional within the schoolis the supervisor. Although the
supervisordoes not need any specialized knowledge in the area selected by the student, outside help
may be requestedin some instances. Parents also play animportantrole in supervision and are
encouragedtolearnaboutthe projectas well. We will provide training for parents to prepare for this.

Planning

In all cases, studentswill be guided in the planning, research, and completion of their projects. They will
receive formative feedback on theirwork and will be encouraged to test and develop theirown ideas
and torespectestablished deadlines.

Assessment

The personal project should be assessed according to the criteria stated in the Personal Project Guide.
Internal standardization of assessment among the assessors is essential to ensure comparable and fair
application of the criteriato the individual projects.

Structure of the Personal Project

The writtenreport of all types of personal projects will follow the same general structure and will
include the following elements: title page, table of contents, body of the report, bibliography, and
appendices. The reportis structured around the objectives and criteria: Investigating (setting the goal
and demonstrating research skills/selecting sources), Planning (developing criteriafor the outcome,
planningthe development process of the project, demonstrating self-management skills), Taking Action
(creatingan outcome inresponse to the goal, demonstrating thinking, communication, and social skills),
and Reflecting (evaluating the quality of the outcome, reflecting on how the project extended their
knowledge, and reflectingontheir developmentas anIBlearner).

13



Diploma Program Curriculum
Organizing Elements: Theory of Knowledge and CAS

The curriculum model of the Diploma Program (DP) places the studentand the way the studentlearns at
its center, asthe child’s developmentis the basis of the whole educational process. Buildingon the
MYP’s Global Contexts, the DP continues to provide frameworkforlearning within and across the
subject groups through the Theory of Knowledge (TOK) Course and Creativity, Activity, Service (CAS)
activities. They allow connections among the subjects themselves, and between the subjects and real-
lifeissues. Allsix subjectareacurriculareflectand consider TOK and CASissues.

Theory of Knowledge

It iscommonplace to say thatthe world has experienced adigital revolution and that we are now part of
a global informationeconomy. The extentand impact of the changes signaled by such grand phrases
vary greatly in different parts of the world, but theirimplicationsfor knowledge are profound. Reflection
on such huge cultural shiftsis one part of what the TOK course is about. Its contextisaworld
immeasurably different from thatinhabited by “renaissance man.” Knowledge mayindeed be said to
have exploded: it has not only expanded massively but also become increasingly specialized, or
fragmented. Atthe same time, discoveries in the 20th century (quantum mechanics, chaos theory) have
demonstrated thatthereare things that are impossible for us to know or predict. The TOK course, a
flagship elementin the Diploma Program, encourages critical thinking about knowledgeitself, to try to
help young people makesense of what they encounter. Its core contentis questions like these: What
counts as knowledge? How does it grow? What are its limits? Who owns knowledge? What is the value
of knowledge? What are the implicationsof having, or not having, knowledge?

What makes TOK unique compared to standard academicdisciplinesisits process. At the center of the
course isthe student as knower. Students entering the Diploma Program typicallyhave 16 years of life
experienceand more than 10 years of formal education behind them.They haveaccumulated avast
amount of knowledge, beliefs, and opinions from academicdisciplines and their lives outside the
classroom. In TOK they have the opportunity to step back from this relentless acquisition of new
knowledge in orderto considerknowledge issues. These include the questions already mentioned,
viewed from the perspective of the student, but oftenbegin from more basicones, like: Whatdo | claim
to know [about X]? Am I justified in doing so [how?]? Such questions may initially seem abstract or
theoretical, but TOK teachers bring them into closer focus by takinginto account their students’
interests, circumstances,and outlooks in planning the course. TOK activities and discussions aim to help
students discoverand express their views on knowledgeissues.

The course encourages students to share ideas with othersand to listen to and learn from what others
think. Inthis process students’ thinking and their understanding of knowledge as a human construction
are shaped, enriched, and deepened. Connectionsmay be made between knowledge encountered in
different Diploma Program subjects, in CAS experiences orin extended essay research; distinctions
between different kinds of knowledge may be clarified. Because the subject matter of the course is
definedintermsof knowledgeissues, there is no end to the valid questions that may arise ina TOK
course.

14



International Dimensions

In many ways TOK isideally placed to fosterinternationalism, in close harmony with the aims of the IB
Learner Profile. The TOK aims embody many of the attributes needed by acitizen of the world: self-
awareness; areflective, critical approach; interestin other people’s points of view; and a sense of
responsibility. Global controversies often rest on significant knowledge issues that can provide useful
starting points for TOK explorations, depending on students’ interests and awareness. TOK activities, in
turn, can contribute significantly to the understanding of these larger questions.

Aims

The aims of the TOK course are to:

develop afascination with the richness of knowledge as a human endeavor, and an
understanding of the empowerment that follows fromreflecting uponiit

develop an awareness of how knowledge is constructed, critically examined, evaluated and
renewed, by communities and individuals

encourage students to reflect on their experiences as learners, in everyday lifeand in the
DiplomaProgram, and to make connections between academicdisciplines and between
thoughts, feelings, and actions

encourage aninterestinthe diversity of ways of thinking and ways of living of individuals and
communities, and an awareness of personal and ideological assumptions, including participants’
own

encourage consideration of the responsibilities originating from the relationshipbetween
knowledge, the community, and the individual as acitizen of the world.

Objectives

Having followed the TOK course, students should be able to:

analyze knowledge claims, their underlying assumptions and theirimplications

generate questions, explanations, conjectures, hypotheses, alternative ideas, and possible
solutionsinresponseto knowledge issues concerning areas of knowledge, ways of knowing, and
students’ own experience as learners

demonstrate an understanding of different perspectives on knowledgeissues

draw links and make effective comparisons between different approaches to knowledgeissues
that derive from areas of knowledge, ways of knowing, theoretical positions, and cultural values
demonstrate an ability to give a personal, self-aware responseto aknowledge issue

formulate and communicateideas clearly with due regard for accuracy and academichonesty

15



Creativity, Activity, Service

Creativity, Activity, Service (CAS) is at the heart of the Diploma Program. Although grades 9and 10 are
the culminationof the Middle Years Program, they are also the transition to the DiplomaProgram;
therefore, Service as Action becomes CASin high school. Itis one of the three essentialelementsin
every student's high school IBexperience,anditis required forthe IBMYP Certificateas well asthe IB
Diploma. Itinvolves studentsin arange of activities alongside their academic studies throughout the
Middle Years and Diploma Programs. The three strands of CAS, which are ofteninterwoven with
particularactivities, are characterized as follows:

Creativity: Exploring and extendingideas leadingto an original orinterpretive product or
performance

Activity: Physical exertion contributing to a healthy lifestyle

Service: Collaborativeand reciprocal engagement with the community in responseto an
authenticneed

CAS enables studentsto enhance their personal and interpersonal development through experiential
learning. Atthe same time, it provides an important counterbalance to the academic pressuresof the
rest of the Diploma Program. A good CAS program should be both challenging and enjoyable, a personal
journey of self-discovery. Each individual student has a different starting point, and therefore different

goals and needs, but for many, their CAS activities include experiences that are profound and life
- changing.

For student development to occur, CAS should involve the following:

o real, purposeful activities, with significant outcomes

e personal challenge —tasks must extend the student and be achievablein scope
e thoughtful consideration, such as planning, reviewing progress, reporting

e reflectionon outcomesand personal learning

All proposed CAS activities need to meetthesefourcriteria. Itis also essential that they do not replicate
other parts of the student’s Middle Years or Diploma Programwork. Concurrency of learningis
importantin both the Middle Years and Diploma Programs. Therefore, CAS activities should continue on
aregularbasisforas longas possible throughout the program, and for atleast eighteen monthsin
grades nine andtenand at least eighteen monthsin grades eleven and twelve. Successful completion of
CASis arequirementforthe award of the IB Diploma. CASis not formally assessed, but students need to
documenttheiractivities and provide evidence that they have achieved eight key learning outcomes. A
school’s CAS program s regularly monitored by the relevant regional office.

International Dimensions

The aim of all IB programs is to develop internationally-minded people who, recognizing theircommon
humanity and shared guardianship of the planet, help to create abetterand more peaceful world.
Creating “a betterand more peaceful world” is alarge aim, and working towards it should be seen as
involving many small steps, which may be taken locally, nationally, orinternationally. Itisimportant to
see activitiesin abroader context, bearingin mind the maxim “Think globally, actlocally.” Working with

16



people from different social or cultural backgrounds in the vicinity of the school can do as much to
increase mutual understanding as large international projects.

CAS and Ethical Education

There are many definitions of ethical education. The more interesting ones acknowledge thatitinvolves
more than simply “learning about ethics.” Meaningful ethical education—the development of ethical
beings—happens only when people’s feelings and behavior change, as wellas theirideas.

Because itinvolves real activities withsignificant outcomes, CAS provides a major opportunity for ethical
education, understood as involving principles, attitudes, and behavior. The emphasisin CASis on helping
students develop their own identities,in accordance with the ethical principles embodiedinthe IB
mission statementand the IB Learner Profile.Various ethical issues will arise naturally in the course of
CAS activities and may be experienced as challenges to astudent’s ideas, instinctive responses, or ways
of behaving (forexample, towards other people). In the context of CAS, schools have a specific
responsibility to support students’ personal growth as they think, feel, and act their way through ethical
issues.

Aims

Within the Diploma Program (and by extension, grades 9and 10 of the Middle Years Program), CAS
provides the main opportunity to develop many of the attributes described in the IB Learner Profile. For
thisreason, the aims of CAS have beenwrittenin aformthat highlights their connections with the IB
Learner Profile.

The CAS program aims to develop students who:

e enjoyand findsignificance in arange of CAS experiences

e purposefully reflect upon theirexperiences
identify goals, develop strategies and determine furtheractions for personal growth
explore new possibilities,embrace new challenges and adaptto new roles
actively participatein planned, sustained, and collaborative CAS projects
understand they are members of local and global communities with responsibilities towards
each otherand the environment

Learning Outcomes

Learning outcomes are differentiated from assessment objectives becausethey are not rated on a scale.
The completion decisionforthe school inrelationto each studentis, simply, “Have these outcomes
beenachieved?”’ Asaresult of their CAS experience asawhole, including their reflections, there should
be evidencethatstudentshave:
¢ identified theirown strengths and developed areas for growth
They are able tosee themselves as individuals withvarious skills and abilities, some more
developed than others, and understand that they can make choices about how they wish to
move forward.
e undertaken new challenges, developing new skillsin the process
A new challenge may be an unfamiliar activity, oran extensionto an existingone.
The newly acquired or developed skills may be shown through experiences undertaken, or
throughincreased expertise in an established area.
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¢ initiated and planned a CAS experience
Articulating the stages from conceiving an idea to executing a plan for a CAS experience(s) may
be accomplished in collaboration with other participants. Students may show their knowledge
and awareness by building on a previous experience, or by launchinganew ideaor process.

e worked collaboratively with others
Collaboration can be shown in many different activities, such as team sports, playing musicina
band, or helpinginakindergarten class. Atleast one project, involving collaboration and the
integration of at least two aspects of creativity, activity, service, is required.

e shown perseverance and commitmentin theiractivities
At a minimum, this implies attending regularly and accepting ashare of the responsibility for
dealing with problems that arise inthe course of activities.

e engaged withissues of global importance
Students may be involved in international projects but thereare many global issues that can be
acted upon locally or nationally (for example, environmental concerns or caring for the elderly).

e considered the ethical implications of their actions
Ethical decisions arise in almost any CAS activity (for example, onthe sports field, in musical
composition or, in relationships with others involved in service activities). Evidence of thinking
about ethical issues can be shown in various ways, induding journal entries and conversations
with CAS advisers.

Service as Action activities beginin middle school, where students have options to participate inand
grow through school-sponsored service activities as well asindividualizedevents. Theymaintainlogsto
documenttheir participation and personal growth. Regularreflectionactivities concentrate on the
learning outcomes described above.

At the high school level, the emphasis shifts toward a continuing, self-developedproject that engages
the studentin all seven outcomes. Some may be demonstrated many times, in a variety of activities,
but completion requires only thatthere is some evidence forevery outcome.

Thisfocus on learning outcomes emphasizes thatitis the quality of a CAS activity (its contribution to the
student’s development)thatis of mostimportance.The guideline for the minimum amount of CAS
activity is approximately the equivalent of half aday per school week (threeto fourhours perweek), or
approximately 150 hoursintotal, with areasonable balance between elements of creativity, activity,
service. “Hour counting,” however, is not encouraged. In grades nine and ten, students form two goals
which embrace the Learner Outcomes. They work toward these goals and add subsequent reflections. In
grades eleven and twelve, students graduateto four goals yearly with a group project that spans the two
years. In grades nine through twelve, students willdocument their growth and reflection using the
online service ManageBac.com, and their progress will be checked at quarterly intervals.
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IBDP Curriculum: Course Sequence

The Diploma Program curriculum pursues six areas which rotate on the axis of Theory of Knowledge and
Creativity, Activity, Service. Coursesmay be offered at the Standard Level (SL), the Higher Level (HL), or
both depending on the *high school site. Some courses are mandatory fortwo years, where others may
be completedinone. This enables students to fulfillthe DP requirement of taking 3Higher Level
courses. Students may sitfortwo exams their junior yearunless they are scheduled to take their

diplomalevelmath course asasenior.

Grade 11 Grade 12
IB Language and Literature IB Language and Literature
English 11 English 12 HL

IB Language Acquisition
French or Spanish IV orV

IB Language Acquisition
French or SpanishV orVISL/HL
Chinese VI**SL/HL

IB Individuals and Societies
History of the Americas

IB Individuals and Societies
World Topics SL/HL

IB Sciences
Biology or Chemistry

IB Sciences
Biology SL/HLor Chemistry SL/HL

IB Mathematics
IBMYP Standard Math or Extended Math
OR
IB Math Studies SLor Mathematics SL

IB Mathematics
Math Studies SLor Mathematics SL

IB Electivesmay include:
IB Theatre Arts

IB Visual Arts

IB Psychology SL

IB Biology or Chemistry

IB Electives may include:

IB Theatre Arts SL/HL

IB Visual Arts HL

IB Psychology SL/HL

IB Biology or Chemistry SL/HL

Theory of Knowledge

Theory of Knowledge

Students may take courses from the school’'s comprehensive curriculum to complete their schedule.

*|B-examined courses and levels available per 1B World School are listed in /1B Exam Planning found on

page 22.

**Chinese will be offered in IBthrough 2018-2019 only.




IBDP Explanation of the Curriculum and Exams

IB has created a curriculum model based onthe European liberal arts model, creatingastudentwhois
well-roundedin all subject areas. The model contains six subject areas as well as the Theory of Knowledge
course. Inaddition to the course work, students must complete the Extended Essay and CAS
requirements forthe IB Diploma. Courses may be offered at the Standard Level (SL), the Higher Level (HL),
or both depending onthe high school site.

Group1- Languageand Literature

English (HL) 11 and 12

This is a two-year course of study and a mandatory HL course.
Group 2 - Language Acquisition

French or Spanish IV 11

French, orSpanishV(SL) 11 or 12

Chinese*, French, or Spanish VI (SL/HL) 12
*Chinese will only be offered through the 2018-2019 school year.

We require students have at least 5 years of language study before they sit for the exam senior year.
Language Acquisition is a mandatory two-year course in the Diploma Program. Seniors in year V will
take the SL exam; seniors in year VI may sit for either the SL or the HL exam as needed to fulfill their

Diploma requirements.

Group 3 - Individuals and Societies

History of the Americas 11
World Topics (SL/HL) 12

Thisis a required two-year course of study. Seniors may sit for either the SL or the HL exam as needed
to fulfill their Diploma requirements.

Group 4 - Experimental Sciences

Biology 11

Biology (SL/HL) 12
Chemistry 11
Chemistry (SL/HL) 12

Students must choose between Biology or Chemistry. Each of these sciences is a two-year course with
the SL or the HL exam at the end of the senior year. Students may also take a science as their IB
electiveif it aligns with their schedule.
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Group 5 - Mathematics

Standard Math* (11)

Extended Math*(11)
Mathematical Studies (SL) 110r12
Mathematics (SL) 11 or 12

Our math courses are only offered at the SL level. Students who take Mathematics or Math Studies as
juniors are required to take the SL exam at the end of their junioryear. Students who take their math
course as a senior may only take one IB exam as a junior.

*These junior-year courses do not qualify for IB exams but are designed to strengthen mathematical
foundations for students to take Mathematics or Math Studies as their Group 5 exam during their
senior year. Standard math is offered only at Henrico High School while Extended Math is available at
both sites.

Group 6 - The Artsand IB Electives

Psychology (SL)11
Psychology (SL/HL) 12
Theatre Arts (SL/HL) 11 and 12
Visual Arts (HL) 11 and 12

Juniors enrolled in Psychology at either site may sit for the SL exam at the end of that year. At Henrico
High School students may choose to take the second year and may opt for either the HL or SL exam,
depending on their Diploma requirement needs.

Theatre Arts is a two-year course offered at either the SL or HL level.
Visual Arts is a two-year course offered at the HL level.
Students may take an additionalscience as their Group 6 elective. (Biology or Chemistry)

Theory of Knowledge (TOK)

TOK is a mandatory two-year course.
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IB Exam Planning: Your Options

Students must have 3 HL and 3 SL exams. Circle the exams you intend to take and the level you intend to take, as
appropriate. Only two SL exams may be taken junior year. Students taking their math course in the junior year
MUST take the exam. Students taking their math course as a senior may only take one exam as a junior.

Circle the exam and the year you intend to take:

English: HL Takensenioryear (HHS/JRT)
Lang Acq: Year VSL Takensenioryear (HHS/JRT)
Year VISLor HL Takensenioryear (HHS/JRT)
History: SLorHL Taken senioryear (HHS/JRT)
Science: BioSL or HL Takensenioryear (HHS/JRT)
Chemistry SLorHL Taken senioryear (HHS/JRT)
Math: Math StudiesSL Taken juniororsenioryear (HHS/JRT)
Mathematics SL Taken juniororsenioryear (HHS/JRT)
Electives: Psychology SL Taken junioryear (HHS/JRT)
Psychology SLor HL Takensenioryear (HHS)
Theatre ArtsSLor HL Taken senioryear (HHS/JRT)
Visual Arts HL Takensenioryear (HHS/JRT)
Exam/Course Level | Year Taken
English HL senior Exam/Course Level | Year Taken
Language senior Science
Acauisition
History senior Math SL
Elective
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IBDP Extended Essay: Curriculum Culmination

The extended essay is anin-depth study of afocused topicchosen from the list of approved Diploma
Program subjects—normally one of the student’s six chosen subjects for the IBdiploma. Itisintended to
promote high-level research and writing skills, intellectual discovery, and creativity. It provides students
with an opportunity to engage in personal research in atopicof theirown choice, underthe guidance of
a supervisor (ateacherinthe school). Thisleads to a major piece of formally presented, structured
writing, in which ideas and findings are communicated in areasoned and coherent manner, appropriate
to the subjectchosen. Itis mandatory thatall students undertake the reflection sessions with their
supervisors, which includes following the completion of the written essay.

The extended essay is:

e compulsoryforall DiplomaProgram students

e apieceofindependentresearch onatopicchosen bythe studentincooperation with a
supervisorinthe school

e chosenfromthe list of approved Diploma Program subjects, published in the Handbook of
Procedures forthe Diploma Program

e presentedasaformal pieceof scholarship containing no more than 4,000 words, accompanied by
a 500 wordreflectionform

e theresultof approximately 40 hours of work by the student

e concluded withamandatory shortinterview, orviva voce, with the supervising teacher

o externally assessed against commoncriteriaand, in combinationwith the grade for Theory of
Knowledge, contributes up to three points to the total score for the IBdiploma

In the Diploma Program, the extended essay is the prime example of a piece of work where the student
has the opportunity to show knowledge, understanding, and enthusiasm about atopicof his or her
choice. Inthose countrieswhere itisthe normforinterviewsto be required prior to acceptance for
employment orforaplace at university, the extended essay has often proved to be avaluable stimulus
for discussion.

The Extended Essay and the IB Learner Profile

The learninginvolvedinresearching and writing the extended essay is closely aligned with the
development of many of the characteristics describedin the IB Learner Profile. Students are, to a large
extent, responsiblefortheirownindependent learning, through which they acquireand communicate
in-depth knowledge and understanding. The research process necessarily involves intellectual risk-taking
and extensive reflection; open-mindedness, balance, and fairness are key prerequisites fora good
extended essay. As well, students demonstrate their principlesin the appropriate documentation and
attribution of sourcesintheirwork. Students and teachers familiar with MYP will find that the extended
essay is a natural progression from the MYP personal project.

Relationship to Theory of Knowledge

Whicheversubjectis chosen, the extended essay shares with the Theory of Knowledge (TOK) coursea
concern withinterpreting and evaluating evidence, and constructing reasoned arguments. Where the
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two differisinthe emphasis placed on the research process and its formal outcomes. These aspects are
of primary importancein the extended essay butare given much less weightin TOK.

International Dimensions

The extended essay provides students with the opportunity to become more internationally-minded by
engaging with the local and global communities on topics of personalinquiry. Some extendedessay
subjectsinclude cross-cultural questions within them. Others invite such an approach. Whateverthe
subject, the extended essay student shouldstrive to find relevantinformation from a diverse range of
sources.

Aims

The aims of the extended essay are forstudents to:

e engageinindependentresearch withintellectual initiative and rigor
o developresearch, thinking, self-managementand communication skills
o reflectonwhathas beenlearned throughout the research and writing process.

Assessment Objectives

In the completionof the extended essay, students are expected to:

e demonstrate knowledgeand understanding of the topicchosen and the research question posed;
subject specificterminology and/or concepts; and relevant and/or appropriate research sources
and/or methods used to gatherinformation.

e selectandapplyresearchthatisrelevantandappropriate tothe research questionandtoanalyze
the research effectively and focus on the research question.

e discusstheresearchintermsofa clearand coherentreasoned argumentinrelation tothe
research question; critically evaluatethe arguments presented in the essay; and reflect on and
evaluate the research process.

e discusstheresearchintermsofa clearand coherentreasoned argumentinrelation tothe
research question; critically evaluatethe arguments presented in the essay; and reflect on and
evaluate the research process.

e presentinformationinanappropriate academicformatand demonstrate academicintegrity.
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College Recognition of IB

In 2009 the Virginia General Assembly passed Code of Virginia § 23-9.2:3.8 (also known as SB 209),
which required public colleges and universities in Virginia to fulfill the following obligations by May 31,
2011:
e outline conditions necessary to grant International Baccalaureate (I1B) and Advanced Placement
(AP) credit, including minimum required scores on examinations for courses
e identifythespecificcourse credit orotheracademicrequirements astudent satisfies by
successfully completingan IB Diploma

e make policiesforgranting credit for standard and higherlevel IB courses comparableto those
for AP courses

e reportadopted policiestothe State Council of Higher of Education and publicize such policies on
theinstitution’s website

As students consider their postsecondaryoptions, we strongly encourage them and their parents to ask
Virginia publicinstitutions about credit forsuccess on IBexams and forthe IB Diplomain orderto make
informed decisions. Henrico County’s IB Diploma Program leadership team provides a set of talking

points forfamilies to negotiate credit with colleges and universities as exam scores become available
each July.

For more informationon college creditin various states’ university systems and comparisons between
IBand AP, please visit www.blogs.henrico.k12.va.us/henricoib or http://blogs.henrico.k12.va.us/emharper.
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Assessment Policy: 2018-2019

Introductionand Purpose:

The purpose of thisdocumentis to
e Communicate to all stakeholdersin our|IBcommunity —administrators, teachers, students, and
parents—the expectationsfor creating a program of academicrigor with appropriate support as
required by IBO.
e Provide clearguidelinesto all stakeholders by defining assessment expectations in the context
of the Middle Years and Diploma Programs withinHenrico County PublicSchools.
e Establishclearresponsibilities of all stakeholders.

Thisdocument draws its authority from the IBO MYP Coordinator’s Handbook, the Handbook of
Procedures forthe Diploma Program, Programme Standards and Practices, Candidates with Special
Assessment Needs, The Middle Years Program: A Basis for Practice, The Diploma Program: A Basis for
Practice, The Middle Years Program: From Principles to Practice, The Diploma Program: From Principles
to Practice, the curriculum guides foreach MYP and DP subject, and the HCPS curriculum guides. It was
createdin collaboration by teachers, administrators, and parents from our IBsites.

Program Philosophy:

IB stressesthatthe aim of assessment withinthe programsisthatitshould support curriculargoals and
encourage studentlearning. Learningis seeninthe larger picturethrough the Learner Profile - building
those characteristics that make good leaders, hard workers, great thinkers, and caring citizens. IB utilizes
a broad spectrum of assessmentsto provide students with the opportunity to demonstrate their
capabilities.

The Middle Years and Diploma Programs have formal assessmentswhich contribute to final qualification
for the Middle Years Certificate or the IB Diploma. The most formal variety of assessmentis the external
exam, whichis sentto an external examinerto be marked and scored. The IB exams given in May of the
juniorandsenioryear, the TOK essay, the World Literature essay, the Theatre Research Investigation,
and the Extended Essay are examples of this sort of assessment.

For the Diploma, the external examinations provide the greatest structure and direction for each subject.
There is a greater degree of reliability provided by a standardized examination environment and external
marking. The nature of the examination questions varies from paperto paper, from subject to subject.
Objectivetests comprised of sets of multiple choice questions are employed in the sciences. Short
answer questions, structured and extended responses, essay questions, data-analysis questions, text-
analysis questions, and case-study questions are all used where appropriate.

The nextlevelistheinternal assessment, whichis judged by the teacher. The Middle Years Program’s
assessments are all internal. These activities may be projects, tests, essays, presentations, portfolios,
group projects, demonstrations, or practical exercises. Teachers designthesetasksin orderto elicit
maximum performance in each student. All of the Diploma Program subjects haveinternal assessments
as well, which may be oral
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exercises, projects, portfolios, class presentations, or practical laboratory work in the sciences,
mathematical investigations, and artistic performances. These tasks are more prescribed than those of
MYP, giving the student some choice in subjectand treatment but notin scope. Internal assessments are
important becausethey allow the teacherto evaluate the studentin ways that a formal examination
cannot. Diplomalevel Internal Assessments are marked by the teacher, and a randomly selected
sample is moderated by external examiners. This moderation determinesthe IA score forall the
school’s studentsinthat subject.

Thus, because these summativeinstruments are the means by which students will be judged, itis the
aim of our programto prepare our students for success in these summative tasks. Teachers have the
responsibility to design and provide formative assessment structures and practices that break down the
various assessments into skills, and to help students improve their understanding of what constitutes
excellenceand where theirwork standsin relation to this. The emphasis here, a key component of
learning how to learn, isimproving students’ judgment of their own strengths and weaknesses and then
helpingthem develop strategies toimprove.

Program Practice:

IB courses are designedto encourage synthesis among subject areas rather than specialization of specific
subject content. Thatis, they are created to foster higher level thinking and application of skills rather
than merely recall large quantities of knowledge. Students are required to recall,adapt, and apply
knowledge and skills to new situations. The implications of whatis taught in each course are therefore
significantin the following ways:
e Everycourse hasa knowledge component, an understanding component, and an application
component, all of which, if they are done well, fit seamlessly together.
e Skilldevelopmentisto be constantly reinforcedin alearning spiral. Once askill is learned it must
be reinforced by applications to new situations or material.
e Sincethe syllabus content of each course is substantial, itis vital that each course developand
reinforce excellent time management and study habits.

Awarding of IB Grades

IB awards gradesin each subjectin which astudentsits for IB exams or has work submitted for
moderation. These grades are based on the subject-specificrubrics and grading criteria, which are
available from subject areateachers. The final grades are numeric(1as poorestand 7 as best) rather
than lettersas our school system uses. In the awarding of the IB Diploma or certification in Diplomalevel
courses, students are assigned grades that reflect the following descriptors:
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Grade 1

Minimal achievementin terms of the objectives.

Grade 2

Very limited achievement against all the objectives. The student has difficulty in understanding the
required knowledge and skills and is unable to apply them fully in normal situations, even with support.
Grade 3

Limited achievement against most of the objectives, or clear difficulties in someareas. The student
demonstrates alimited understanding of the required knowledge and skills and is only able to apply
them fully in normal situations with support.

Grade 4

A good general understanding of the required knowledge and skills, and the ability to apply them
effectively in normal situations. There is occasional evidence of the skills of analysis, synthesis and
evaluation.

Grade 5

A consistent and thorough understanding of the required knowledge and skills, and the abilityto apply
themin a variety of situations. The student generally shows evidence of analysis, synthesis and
evaluationwhere appropriate and occasionally demonstrates originality and insight.

Grade 6

A consistent and thorough understanding of the required knowledge and skills, and the ability to apply
themin a wide variety of situations. Consistent evidence of analysis, synthesis and evaluationis shown
where appropriate. The student generally demonstrates originality and insight.

Grade7

A consistent and thorough understanding of the required knowledge and skills,and the ability to apply
them almost faultlesslyin a wide variety of situations. Consistent evidence of analysis, synthesis and
evaluationis shown where appropriate. The student consistently demonstrates originality and insight
and always produces work of high quality.

The IB Diploma offersa possibility of 42 points, with 24 points sufficing for the award of the diploma,
with otherspecificprovisos not detailed here.

Diploma Program Internal Assessment Tasks, External Assessments, and
Exams:

Language and Literature: English HL
e External Assessments:
o Written Examination, Papers 1and 2
o Written Assignment (Reflective statement and literaryessay on Works in Translation)
e Internal Assessments:
o Oral Presentation
o Oral Commentary
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Language Acquisition: Chinese, French or Spanish SL/HL
e External Assessments:
o Written Examination, Papers 1and 2
o Written Assignment (last testing of this component —May 2019)
e Internal Assessment:
o Individual Oral
o Interactive Oral Activity ( last testing of this component —May 2019)

Individuals and Societies: History SL/HL
e External Assessments:
o Written Examination, Papers 1and 2 with an additional Paper 3forHL
e Internal Assessment
o Historical Investigation

Experimental Sciences: Biology SL/HL or Chemistry SL/HL
e External Assessments:
o Written Examinations, Papers 1, 2, and 3
e Internal Assessments:
o Individual Investigation and Write-up
o GrouplV Project

Mathematics or Mathematical Studies SL
e External Assessments:
o Written Examinations, Papers 1and 2
e Internal Assessment:
o ExplorationorProject

Arts or Electives:

e PsychologySL/HL
o External Assessments: Written Examinations, Papers 1and 2 with an additional Paper3
for HL
o Internal Assessment: Experimental Study
e Theatre Arts SL/HL
o External Assessments: Director’s Notebook, Research Presentation, with an additional
Solo Theatre Piece for HL
o Internal Assessment: Collaborative Project
e Visual Arts HL
o External Assessment: Comparative Study and Process Portfolio
o Internal Assessment: Exhibition

Theory of Knowledge:
o External Assessment: TOK Essay with yearly prescribed titles
o Internal Assessment: TOK Presentation

The Extended Essay
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Vertical Articulation

Since the HCPS IB continuum spans grades 6-12, each year students participatein formative
assessmentsthat supportstudent growth and achievement of the subject areas’ aims and objectives.
These assessment tasks are modified to be age- and skill-appropriate to provide the developing learner
with an appropriate sequence of instruction. These tasks are shared with all teachersin each subject
area. Middle Years teachers have access to Diploma exams to see the ultimate skills required to finish
the program, and Diploma teachers havefirsthand knowledge of Middle Years curriculum and
assessmentsin orderto build student success.

Roles and Responsibilities:

It is the responsibility of administrators, counselors, and coordinators to:

communicate with students and parents the expectationsof the program

provide supportinginformation about the nature of subject assessmentsto parents and
students

provide acalendar of assessment due dates and the exam scheduleatthe Diplomalevel
monitorteacher-designed instruction, pacing, and assessmentto ensureitisinline with IBand
HCPS curriculum outcomes

monitorthe workloadin each grade level to ensure that students have ample notification and
time to excel

monitorand provide instruction for purposes of revision of majorassessments such as, but not
limitedto, the Personal Project, the Extended Essay, and the TOK, World Literature, and Theatre
essays

collectdatafrom eachteacherasto how students are progressing, and assist teachersin
interpreting that datato informinstructional practices

provide guidance inthe selection of course alternatives aswellaslevel (HLorSL) in orderto
meet students’ program needs.

It is the responsibility of the teacher to provide students, at the beginning of each course, with a course
syllabus which contains the following:

the course contentasdictated by IB

the nature of the summative assessments required by IB

the relative weight of these assessments forthe student’s achievement of the aims of the
course

a breakdown of the skills and a direction of the sequence of instruction required to be successful
and the progressionin which they will be taughtand reinforced

the nature of the formative assessment tasks that will provide skill growth

the rubrics by which all formative and summative assessments are judged by IBand by the
teacher

an explanation of how IB scores and HCPS grades are determined and communicated

a large-scale calendar that shows when major skills will be assessed and when IB assessments
are dueinthe course of the year

teacherexpectations asto deadlines, due dates, make up, assignment format, assignment turn-
in procedures, academic honesty, and treatment of late work.
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Teachers will cooperate in the maintenance of an online, electronictest/assessment calendar with the
following conditions to moderate student workload:

It will be the responsibility of each teacherto post ALLtests and major assignments. Teachers

maintain an online calendarand PowerSchool.

No more than two majorassignments, assessments, or tests can be due on any given day.

Grade level team leaders will be responsiblefor monitoring grade level calendars to ensure

compliance.

Minor assignments such as quizzes and homework are not subject to regulation on the calendar.

If a student has a testscheduled thatis not on the calendarand that puts the test/major

assignmentload overtwo, the student may optto take the testorturn inthe assignmentata

later date, determined in conjunctionwith the teacher, student, and coordinator.

Circumstances beyond the control of the faculty, such as unannounced assemblies or snow days,

may force changes without sufficient advance notice for re-planning. If that circumstance

meansthata student has an overload, the student, teacher, and coordinator willwork outa
reasonable plan.

Because our programisin the context of a publicschool, occasions may arise, particularly at the

end of the nine weeks marking period, in which students may also have county-mandated SOL

preparatory tests. We cannot regulate these tests and theirscheduling.

For the purposes of this regulation, tests and major assignments are defined and clarified as

follows:

o Atestisan evaluative instrument which is summative ratherthan formative. Itisan
instrumentthatrequires the student to revisit material covered overanumber of weeks
and review itforthe productionof an end product that emulatesin someway the IB
assessment/exam.

o A majorassignment forthe purposes of this policy will be considered any assignment thatis
summative ratherthan formative such as an essay, project, oral presentation, or other
vehicle by which the student demonstrates an end product.

o Aquizisaninstrumentintended to evaluate whetherastudenthas done adequate
preparation overashort period of time inthe course of regularstudy. Itallowsateacherto
determine whether students are grasping the materialasit progressesin orderto re-teach
or reinforce concepts.

o Examplesofthe difference betweenatestanda quiz:

=  Avocabulary quiz maybe used to determine whether students have learnedthe
words’ definitionsfromaweek’sword list. Atestwould require thatthosewords
be used correctlyin context and applied to new situations.

= Areadingquizovercontentoftenchaptersinanovel,forexample,isaminor
assignmentif the reading has been assigned over several class periods and the quiz
follows the completion of the last chapter or two.

o Example of the difference between homework and a project:

= 10 math problems assigned to practice askill ishomework andis not subject to
regulation.

= Anoral presentation designed to show the relationships between three previously
taught math conceptsisaprojectandisregulated.
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Teachers will also be expected to collect, report, and utilize data in the following manner:

reportto students and parents on student progress using School Space, PowerSchool, as well as
modes of personal communication

postgradesinatimely manneron PowerSchool

designinstruction to review, remediate, or differentiate for additional assistance

reflect onthe effectiveness of instruction and on assessment instruments.

It is the responsibility of the student to:

observe all regulations and criteriain the production of assessments or the taking of
examinations and behave ethically as outlined in the Code of AcademicHonesty

participate inthe formative assessmentsto grow in concept, skill, and knowledge strength
reflect on progress forimprovement

meetallinternaldeadlines as prescribed by the teacherand the school

seek help when the student doesnot understand a concept, skill, orbackgroundknowledge
attend class regularly to receive the benefit of instructionand practice

be organized with materials and assignments ready for class and keep an assignment calendar
by monitoring the grade level calendarand his/her teachers’ assignment calendars
bringintothe classroom awillingness to grow inthe Learner Profile.

ProgramReview

This policy will be under review with input from teachers, parents, students, and administrators
with the incorporation of all new IB revisions as they occur, or at least every five years.
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Code of Academic Honesty: 2018-2019

Introductionand Purpose

The purpose of thisdocumentis to:

e communicate to all stakeholdersin ourIBcommunity —administrators, teachers, students, and
parents—the programmatic expectations for creating and maintaining a culture of ethical
behaviorrequired by IBO

e provide clearguidelines to all stakeholders by defining academic honesty and malpractice inthe
context of the Middle Years and Diploma Programs within Henrico CountyPublic Schools

e establish clearresponsibilities of all stakeholders

e prevent, by communicating expectations and consequences, malpractice and other unethical
behaviorfrom occurring

e establish clear consequences for malpractice.

Thisdocumentdraws its authority from the IBO 2007 Academic Honesty Statement (which is noted by
Article in excerpts and quotations), the 2011 update to the 2009 Diploma Program Academic Honesty
publication, and the HCPS Code of Conduct. It was originally created in collaboration by a 2009 Academic
Honesty Committee, comprised of teachers, administrators, and parents from our IBsites and is updated
annually. All of the policies elaborated here apply to student work and behaviorin all classrooms and for
all teacher-generatedclass work and tests, state and local standardized tests, as well as for IB internal
assessments and examinations. IBO maintains somestricter policies for the actual examinations, and
those policies are available at the schools oronline.

Academic Honesty Concepts and Terminology

Academic honesty

Basis forthe Policies:

The IB Learner Profile states that students will “act with integrityand honesty, with astrong sense of
fairness and justice, and with respect for the dignity and rights of people everywhere.” They are also to
“take responsibility for theiractions and the consequences.”

To that end, students should respectintellectual property (such as works of literature, art, music,
scholarly research, speeches, designs, trademarks, copyrights) asitis protected by nationaland
international law. Failure to adhere to these policies and laws can “resultin legal proceedings” (Article
1.3).
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Authentic Work:

“Anauthenticpiece of workisone thatis based on the candidate’s individual and originalideas with the
ideas and work of others fully acknowledged. Therefore, all assignments, writtenor oral, completed by
‘our students’ must whollyand authentically use that student’sown language or expression. Where
sources are referred to, whetherin the form of direct quotation or paraphrase, such sourcesmustbe
fullyand appropriately acknowledged” using legitimate forms of academic documentation such as MLA,
APA, Chicago Style,or Terrabian as directed by the teacherforthe assignment (Article 1.4).

Students are expected to paraphrase appropriately, not simply copy a passage and change afew words,
inorderto regard the work as authenticallytheir own. Standard practice dictatesthatif a student uses
more than three consecutive words from another, those words must be in quotation marks, indented or
given some other clearand standardized way to indicate the wordingis not their own. In addition, the
“source of the direct quotation or paraphrase must be clearly identified with internal citations, footnotes
orendnotes.” Abibliographyalone does not provide suitable documentation (Article 1.5).

Students and parents will submit asigned agreement afterreading this document, indicating that
students understand and agree to abide by these policies. Aswell, on all work, large orsmall, itis
implicit with this signed agreement that studentswill abide by the honor pledgelisted below. Teachers
may require this ora similar pledge to be written and signed on assignments.

Honor Pledge: “On my honor, | certify that|, , have neither
given nor received inappropriate assistance on this assignment. | certify that this
workisauthentically my own.”

Malpractice

IBO Regulations define malpractice as behaviorthatresultsin, ormayresultin, the student orstudents
gainingan unfairadvantage in an assignment, quiz, test, assessment, or examination. The concept of
malpractice is broaderthan cheating or plagiarism. Both of those activities are done intentionally. IBOis
not concerned, however, whetheran action isintentional orinadvertentif words, ideas, and intellectual
property of another are represented as the student’s own. Thus, the terminology of malpractice
encompasses accidental academicinfringement by negligence, sloppiness, rushed work, as wellas
cheatingand plagiarism.

IBO providesthe following definitions:

e Plagiarism: “the representation of the ideas or work of another person as the student’s own”
(Article 2.1)

e Collusion: “supporting malpractice by another student, asin allowing one’s work to be copied or
submitted by another” (Article 2.1)

e Duplication of work: “presentation of the same work for different” assighment requirements
without express permission from the teacher. IBO forbids the use of the same work orworksin
assessment components or diplomarequirements. Similarly, studentsmay not use a paper
writtenin one teacher’sclass foranotherwithout documented approval (Article 2.1)

e Unfairadvantage: any behaviorthat affects the results of that student oranotherstudent, such
as but not limited to “taking unauthorized materials, electronics, and/or calculators into testing
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situations, misconduct during atesting situationthat distracts others, or falsifying CAS records”
(Article 2.1)

Academicinfringement: unintentional misrepresentation (sloppy orinadequate citation) that
resultsin afailure to documentinformation appropriately

In addition, the following list provides further examples for clarification purposes, butis not exhaustive:

In Language and Literature, Language Acquisition, and all other subjects, malpractice occurs when a
student:

Paraphrases another’s work without acknowledging the source correctly

Failsto documentresources from electronicresourcessuch asinternet, CD-Roms, DVD, films,
and email messages by providingin the appropriate format the site name, URL, and date
accessed

Uses or attempts to use unauthorized materialon atest or assignment

Asks for, exchanges, or passesinformation related to the content of quizzes, tests, or
examinations

Procures orshares another person’s password(s)

Uses or attempts to use another person’s password(s) to gain or attempt to gain access to
personal information and materials

Shares anotherperson’sprivateinformation, such as passwords or grades, with other students
Impersonates another studentin electronictesting

Uses anotherstudent’s completed work by putting his/hername onit

Includes offensive materialforreasons otherthan analysis orintellectualinquiry
Stealsorillegallyobtains tests or examinations

Copieshomework and passes it off as his/herown

Purchases any quantity of materials, including commercial sources of essays and internetsites,
to be submitted as his/herown

Communicates improperlyduring atest

Possesses of any communicationdevice (forexample - cell phone, smart watch, iPhone, laptop)
during official testing

Uses regardless of whetherit pertainsto the test or not, of any electroniccommunication (1M,
email, text messaging, twitter, Instagram) during a test

Collaborates on an assignment unless expressly instructed to do so

Provides anotherstudent with an assignment he/she has completed, forany reason

Fails to submitan assignment to Turnitin.com, or other required plagiarism prevention service,
whenrequired, or provide satisfactory evidence of work in progress such as drafts, when
electronicsubmission is notrequired, to authenticatethatthe workis the student’s own

In history or the social sciences/malpractice also occurs when a student:

Fails to documentthe source of maps, photographs, data, and graphs
Participatesin orexecuting experimentation thatis in conflict with the IBO ethical stance

In the physical sciences/malpractice also occurs when a student:

Fabricates dataforan assignment

In cases where collaboration is required (group 4 project, forexample), the final work must be
producedindependently even though data may be shared. “This means the abstract,
introduction, content and conclusion or summary must be the student’s own words” (Article
2.5).
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e Participatesin orexecutes experimentation thatisin conflict with the IBO ethical stance
In mathematics/malpractice also occurs when a student:
e Uses calculators notapproved by the teacher or by testing circumstance
e Doesnotclearstoredinformationinaprogrammablecalculator
In the arts:
e Plagiarismisnotjustawritten offense. Film clips, dance choreography, stage blocking, sets
and costumes, as well as visual art must be appropriately acknowledged.

Roles and Responsibilities

IBO, the Coordinators, and School Administrators are to:
e Communicate expectations and consequences to teachers, students, and parents
through seminars, publications, and ethics website.
e Carry outthe regulations concerning how assessments and exams are administered.
e Offerguidance in how malpractice can be avoided.
e Review,investigate, and decide on all cases of alleged malpractice.

Teachers areto:

e Offerinstructiononwhat plagiarismisand how to avoidit by utilizing documentation styles
and procedures forthat discipline.

e Model the appropriate attribution of sourcesinlectures and power point presentations.

e Introduce studentsto school resources so that students can better understand the
research process.

e Guide studentstoward appropriate resources and in time management throughthe course of
a project.

e Collaborate within grade levels to maintain an appropriate work load for students with
joint posting of major assignments electronically.

e Expressand postclearexpectations, deadlines, and requirements for each assignment,
including homework, with adequate notification provided to students for unit tests and major
assignments.

e Authenticatethe students’ work viaanecdotal, empirical, orelectronic means. Teachers
may require the inclusion of pre-writing, research notes, and drafts with finalwork.

e Require all majorassignments completed outside of class to be submitted through
Turnitin.com with the feedback feature enabled forthe students.

e Monitorstudents closelyduring tests.

e Provide explicitinstructions, if the teacher must be absenton atesting day, to
substitute teachers on precisetesting expectationsand requirements.

e To attemptto prevent malpractice onan|B assessment, the following will occur:

o Inthe case of drafts, the teacher “must draw the student’s attention to the risk and
the student’s duty to respect the policy and requirements of academic honesty”
(Article 6.2). Students are responsible for viewing theirwork on Turnitin.com to
determine what parts of theirwork may be in violation.

o Studentsare required tosign a coversheet confirming that his/her work is authentic
and to confirm that work being submitted constitutes the final form of the work.

o Oncethat formissigned, the papercannotbe retracted. IB’s procedure for
investigation mustthen occur.
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Studentsareto:

e Ensurethatall worksubmitted for completion, approval, credit, grade, orassessment
isauthentic, with the work of others fully and correctly acknowledged.
e Meetallschool deadlinesforassignments.

o IBO andHenrico County PublicSchools provide the following reasons for missing
school and thus havingincomplete assignments, missed tests, or deadlines. These all
require parent, court, or medical documentation. IBO clarifies thatthese are events
out of the reasonable control of the student.

llIness orinjury of the student

Death or funeral of aclose relative (IBO definesthis as a parent, guardian,
orsibling. HCPS, however, acknowledges the impact of extended family.)
Unavoidableattendance ata court of law

Seriousillness of aclose relative that necessitates the student’s presence
Fire or natural disasterin which the student’s home is partially or
completely destroyed

Religious observance of recognized holidays (although IBO does not
specifically make allowances for national or religious holidays)

Doctor’s appointment (although these are highly discouraged during
school hours and IBO does not recognize this forexaminations)

o Unacceptable reasons forincomplete assighments, missed deadlines or tests,
noting circumstancesreasonably within the control of the student, include:

Misreading or misunderstanding the directions, due date, exam timetable
Oversleeping

Family vacations(schoolassignmentsmay be made up with prior
administrative approval)

Movingthe family residence

Social or sporting commitments (HCPS does recognize sports commitments
that are arranged and approved in advance orthat are sponsored by the
school)

Missing school to complete assignmentsin anotherclass

Attendance atinterviews for college or work (HCPS does allow for seniors
to attend college tours and interviewsthat are arranged in advance)
Computerfailure

Inability to printat school

o Intheeventofanexcusedabsenceinwhichastudenthaswork due ora test
scheduledthe following should and may happen:

Parent or student should contact teacher directly via email to notify him/her
of the absence, acknowledge the missed test or deadline, and communicate
plans to turn in the work if it cannot possibly be brought in on the due date,
or to make up the test.

Studentshould seethe teacherimmediately upon return, whetherornotthat
teacher’s class meets thatday, toturninthe work due, to arrange for making
up the missed test, and to getany new assignments made inthe student’s
absence. Students are responsible upon return forall work assigned prior to
the absence.

A teacher may require that work be turned inimmediately oratest be taken
in class upon return.

37



= Ateachermayacceptahandwritten copy of the assignment or alternative
turn inarrangements such as email ordrop box, but thisis solely within the
discretion of the individualteacherand nota presumed right.

= Studentmust make up all work assigned during the absence inthe
regulated timeallotted unless priorarrangements are made.

= Allworknotturnedinontime orwork not made up withinthe time
allotted may receive azero or partial credit, according to the teacher’s
published policies.

Consequences of Malpractice:

Althoughitis hoped that we can prevent malpractice through communication of shared expectations,
vigilance on the part of students and teachers, and support throughout the programin pursuing
ethical behaviorin all areas, we also must provide forthose occasionswhereit does occur with clear
consequences and/or penalties.

IBO has a “zero tolerance” for malpractice. “Plagiarism must be viewed as going well beyond the
mere breaking of rules and into an area of far greater seriousness. Plagiarism must not be seen as
simplyaniteminalonglist of school rulesinahandbook. It must be viewed as a serious academic
offence with acommunity attitude that shows no toleranceand imposes severe penalties whenitis
discovered” (Article4.7).

Consequences will vary according to the nature of the assignment and the frequency of infraction. A
test, project, or paper will necessitatea stronger consequence than ahomework paper. A second
offense willbe treated more severely than afirstone.

Consequences for documentable malpractice on ateacher-generated assignment or test:

= Studentconference with teacher

= Zeroon thetestor assignment with no allowable make up fortheir HCPS grade

= Parentcontactfromteacher

= Notification of the coordinator

= Conferencewith parents, teacher, and student

= Referral tothe administration whomay then decide on additional consequences, depending

on the severity of the malpracticeand whetheritis arepeat offense, such as
o Parentconference with administrators
Recommendation for removal from Honor Societies
Havingto take final exams regardless of academicexemption
Removal fromthe class orfromthe IB program
In-school suspension
Suspension
o Referraltolaw enforcementin cases of theft of tests, hacking, or forgery.

In the case of suspected but unprovable malpractice—student reported cheating, forexample —orin
the case of academicinfringement, the following willhappen:

e Studentconferencewithteacher.

e Parentscontactfromteacher.

e Coordinatoris notified. A conference with parents, teacher, and studentmay be held.

o O O O O
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e Subsequentincidents of suspected malpractice will necessitate a conference with
administratorsto determinean action plan to ensure the student knows what appropriate
behavioris.

e Theteachermayrequire the studenttodothe assignment ortake the testagain, witha
failinggrade entered in the grade book until completion of the second attempt.

If malpractice is suspected after an assessment has been submittedas final orhas been sent for
examination or moderation, then the coordinator mustinform IB Cardiff who will then initiatean
investigation, notifying the parties and gathering evidence. For all cases of malpractice, the following
must be submitted to IB Cardiff:
e Astatementfromthe teacher of the subject concerned orthe supervisor of the Personal
Projector Extended Essay
e Astatementfromthe coordinator
e Astatementfromthe studentthatdirectlyaddresses the allegation that his/her work s
notauthentic
o Thestudentshould makethis statement after conferring with counsel, parents,
or guardian.
e A summary of the interview with the student by the coordinatorabout the allegation
of plagiarism
o Theinterview should be heldin the presence of the student’s parents or guardian
or otherdesignatedrepresentative.

Ifan incident occursin the context of the school year, school consequences as listed above may
apply.

Depending on the disposition of the Final Award Committee, the student may sufferany of the
following penalties:

e Inthe case of academicinfringement, marks will be withheld for that part or component.
The student may still be eligible foragrade inthe subjectand acertificate or diploma.

e Inthe case of academicmalpractice, no grade will beawarded for the subject. No MYP
Certificate orIB Diplomawillbe awarded. The studentisstill eligible to receive scores, and
inthe case of the Diploma Program, a certificate for each subject completed. The student
may schedule retake exams oneyear after the session in which the malpractice occurred.

e “If the case of malpractice is very serious, either because of its nature or because the
student has already been found guilty of malpractice in a previous session, the committee
may decide that the student will not be eligible to register for future exams” (Article 12.7).

Students will be notified of the committee’s decision through the coordinator. Reconsideration is

open only if the student establishes the existence of facts previously unknown to the committee.
Appealsand arbitration are possible only on the grounds that procedure has not been followed.

ProgramReview

This policy was created and reviewed as a cooperative effort by teachers, administrators, parents, and
students. Itwill be reviewed as necessitated by IB or HCPS policy revisions or at least every five years.
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Language Policy:2018-2019

Introductionand Purpose:

The purpose of thisdocumentis to:
e Communicate to all stakeholdersin our|IBcommunity —administrators, teachers, students, and
parents—the programmaticexpectations for fostering language growth as required by IBO
e Provide clearguidelinesto all stakeholders by defining language instruction and services offered
inthe context of the Middle Years and Diploma Programswithin Henrico County Public Schools
e Establish clearresponsibilities of all stakeholders.

This document draws its authority from the IBO 2007 Guidelines for Developing a SchoolLanguage
Policy and the HCPS and Commonwealth of Virginia curriculum guidelines. It was createdin
collaborationwith administrationand faculty from our IBsites.

Philosophy:

Since language isamajorvehicle of inquiry, instruction, and expression, itis fundamental to any
educational program.Because of this, all teachers in the program, regardless of discipline, are language
teachers. Language education is more than learning to speak and write in anotherlanguage. In our
program, language education includes how our students must be careful “consumers” of language with
an awareness of the subtleties of rhetoricand reasoning as wellas how language use may differin each
academicdiscipline. Ourstudents receive instruction and experience in all disciplinesin the artand
science of written and oral communication. Finally, our program emphasizes the social and cultural uses
of language to establish identity and build relationships.

Since our programs are housed in American publicschools, the language of instruction as well as the
language of the larger cultureis English. Yet, because IB’s mission is to promote a more peaceful world
throughinterculturalawareness, itis the goal of our program that all students are proficientin English,
the language of instruction, and anotherlanguage, at this time French, Spanish, or Mandarin Chinese.
With second language proficiency, studentsmay begin to assert their membership in the global
community.

Our Language Profile:

The language profile of our student population breaks down in the following ways:

e The majority of ourstudents are native English speakers with an English-only background who
then go onto achieve atleast Standard Level proficiency by theirsenioryear.

e A growingnumber of ourstudentsare bilingual, having acquired both English and another
language since birth. These students add French, Spanish, or Mandarin Chinesein addition to
theirhome languages.

e Some of our students are bilingual with parents of limited English proficiencywho have acquired
English asa result of attending school in America.
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e Afewof ourstudentsare English background speakers who have asignificant proficiency in
anotherworld language due to participationin animmersion programin grades K-8 or through
exchange study abroad.

o Afew of ourstudents have studied alanguage otherthan French, Spanish or Mandarin Chinese
— such as German, ltalian, Latin orSlaviclanguages—priorto theiradmission to our program.
While we cannot nurture the growth of proficiency in these languages at this time, we do seek
to give them opportunities to use this skill through the Personal Project or Extended Essay.

Second Language Acquisition:

Second language acquisition beginsin middle school. Our students have three “tracks” they may pursue,
depending on how rapidly they wantto progress orhow adept theyare inthe process. To promote the
highest degree of excellencefor each student, our program requires that each entering ninth grader
have had at least a year of Chinese, French or Spanish before entering high school. Students coming
fromour IBmiddle schoolsare well into their IBsecond language process, but we also have students
from non-IBmiddleschools enter at the high school level. It has been ourexperience that students with
at least five years of language instruction have a higher degree of successin their IB Language
Acquisition exams. For students who come into our program from outside our district or state, we have
made some allowances forthis sequence, supplementing ourlanguageinstruction program with
summer study through otherinstitutions, so that students may have adequateinstructionforthe rigor
required. This procedureis not preferable since asummer’s study can neverequal ayear’sinstruction
and experience, butitis ourgoal to notexclude worthy students who are otherwise in all ways qualified
to participate inourprogram.

In terms of instruction, our program follows the curricula outlinedfor the Middle Years Program as well
as the DiplomaProgram. OurLanguage Acquisition students receive preparation for their MYP
assessmentsin grades six throughnine, bringingthemto a high level of proficiency. Ingrade ten,
students must pass MYP proficiencies towards the completion of their HCPS MYP Certificate. In their
senioryear, students will either be in their fifth year of instruction, taking the Standard Level exam, or
intheirsixth year, taking either the Higher Level or Standard Level exam, depending on the needs they
have to fulfillthe IB Diplomarequirements.

Excellence and pleasure in this second languageis fostered outside the Language Acquisition classroom.
Beginninginsixth grade, students are encouraged to explore ways to use the language with their
families and in theircommunities. Our middle schools offerinternational travel opportunitiesinthe
summer. They are led to see how the language acquisition is not just a subject to study in school butis
ratheranotherway of expressingthe ideas they are learningin theirotherclassesandinlife. In
addition, middle schoollibraries offer support through purchase of books in the targetlanguages and
hosting eventsfocused on language awareness.

Our high schools host both French and Spanish National Honor Societies. These student organizations
host events such as film festivals and cultural awareness celebrations for the benefit of the whole
school. Atthe high school level, language awareness is also fostered through the core attributes of the
two programs. The Personal Project has offered students an opportunity to acquire their families’
mothertongue in orderto communicatein writing or conversation with grandparents back in the home
country. Theory of Knowledge offers the study of language as a way of knowing. Ininvestigating the
history of language, students explore idiomaticexpressions and etymology as it relates to the history of
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English as well as of other tongues. Finally, at the high school level, through the vehicle of weekly
seminars, students are exposed to speakers, films, and dialogs on the relationship of language to
identity as wellas personaland political relationships.

Mother Tongue Support:

Our programrecognizes the personal and cultural significance of astudent’s mothertongue for, but not
limitedto, the following reasons:

e Preservation of astudent’s nativelanguage and culture promotes diversity within our program,
thus providing our school community with a greater global awareness.

e Acquisitionand use of multiple languages, especially across language families, fosters high-order
cognitive skills.

e Preservation of a student's home language perpetuates relationships with family members who
may still live in these countries and whom these students may visit. Maintained fluency enables
these students to travel with ease in their countries of cultural origin, and they benefit from this
“cross pollination” of American and theirhome culture.

e Maintenance of first languages enablesstudents to preserve culturalidentity of smaller
subgroups withinthe larger community. This allows the student greater opportunity to absorb
the religious and cultural values of his/her extended family.

For students with limited English proficiency in needof additional language services, we provide
individual tutoring and curriculum differentiation in all of our classes. All of our teachers are trainedin
the pedagogical use of scaffolding, by which they can assist their students make connections between
the more familiarfirstlanguage and the language of instruction. All classes utilize visual aids, electronic
media, graphicorganizers, collaborative learning groups, and student demonstrations. Finally, in some
cases, we also have contacts with otherinstitutions where students may supplement their IB study with
English languagedrillin summer courses.

Language Instruction in the Subject Areas:

In all subjects, students are expected to “consume” information throughreading textbooks and
instructional materials, writeresponses toinquiry inthatfield, and participate in dialogin that subject.
Teachersinthe subjectareas of history, science, mathematics, and the arts offerinstructionin how each
subject’s epistemology or logic may differ from the next and therefore how textinformationis organized
and included. All teachers require written responses ininformal practiceas well asin formal
examinations. Finally, all classes hold discussions, Socraticseminars, debates, and presentations that
furtherdevelop oral language skills. Allinstructionisfocused on raising studentachievementtoits
highestlevel on the IBwritten and oral exams and assessments, as well as on fostering life-longlearning
skills that will nurture the studentinto adulthood.

Within each subject, reading languageis targetedto explore the following:
e thepurpose of the academicinquiry
e whatbasicassumptions might be inherentin ourapproach and whetherthoseassumptions are
justifiable
e fromwhat pointof view we collectively and individually approach asubject
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e whatsort ofinformationthatdiscipline produces and how to determinethe accuracy, relevancy
and sufficiencyof those data

e keyconceptsandvocabulary, orthe “language” of that discipline

e whatsorts of claimsare made in that subjectand how they are supported

e whatimplications this knowledge has, and how it affects the student and the community.

Because thereisanintimate relationshipbetween clear writing and clear thinking, students are also
instructed in the followingways:
e theappropriate approachto clearexplanationineach subjectarea
e theappropriate andreliable sourcesof information within each discipline
how to construct effectiveand persuasive arguments by making claims and supporting them
e howto write fordifferentiated purposes and audiences, especially inthe area of use of
colloquialismsorslang
e howto write observing appropriate conventions of English and of the discipline
e howto usereflectionasatool forself-growth
e howto appropriately cite orattributethe use of others’ ideas or words in the context of their
written products

Since some classes consist largely of presentation and discussion, students are also guided in the oral
use of language in the following ways:
e howtoansweraquestiondirectly,the questionthatisasked ratherthanthe one they think
they heard
e howto carry on a discussion by adding their comments to build on what others have said
e howto pose thoughtful and significant questions
how to presentideasverbally as differentiated from in awritten product
e howto organize theirthoughtsandrespondarticulately
e howto make aformal presentation, considering audience and purpose
e howto respondrespectfully evenifthe discussionis passionate, and the parties may hold
opposing opinions or beliefs

Language Supportin the Subject Areas:

As students start middle school, teachers solicitawriting sample thatis then assessed. This allows
teacherstodiagnose strengths and challenges and craftinstructionappropriately. At the high school
level, all students are given areading diagnostictestin the first weeks of ninth grade. These scores are
includedinadatabase thatis available to all teachers. If astudent seems to be struggling, theteacher
can use these datato analyze better how to remediate the studentin reading comprehension skills as
well as writing skills so that he/she can achieve at his/her highest level.

Regardless of grade level, just as with those who may have comprehensionor expressionstruggles due
to limited English proficiency, native speakers may also have varying degrees of ability, knowledge, and
skill. Teachers offerindividual tutoring forthose students in reading comprehension, clear thinking,
effective writing, personal connections, and expression.

In our program, teachers communicate with parents concerning student achievement as well as
challenges so that they may better engage in supportinthe home. Likewise, high schoollibrarians have
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created a webpage designed for outreach into the homeas well as the classroom. Stepsinthe research
and writing processare elaborated on within this site to offer parents, at varying skills and abilities
themselves, to assist them helping their children. Each teacher maintains a blog or website through
which to communicate class content, assignments, and ancillary support materials.

In addition to the outreach viatheir websites, ourlibrarians also supplement the classroom with
instruction on resource reliability and differentiation, research skills, argument building and
documentation formatting styles as well as providing literature written in the target languages at varying
levels.

Language Policy Review Process
This document was created through input from program teachers and in conjunction with IB support

materials and in collaboration with other area school leaders who are going through this process. It is
evaluatedevery fiveyearsby the IB Advisory Council.
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Inclusive Education Policy: 2018-2019

Introductionand Purpose:

The purpose of thisdocumentis to:

e Communicate to all stakeholders in our IB community —administrators, teachers, students, and
parents — the programmatic expectations for creating and maintaining an inclusive educational
environmentforall learners as required by IBO.

e Provide clear guidelines to all stakeholders by defining appropriate vision, goals, and practice in
the context of the Middle Years and Diploma Programswithin Henrico County PublicSchools.

e Establish clearresponsibilities of all stakeholders.

Thisdocumentdraws its authority from the IBO MYP Coordinator’s Handbook (2009-10), the Handbook
of Procedures forthe Diploma Program (2009), Programme Standards and Practices (2005), Candidates
with Special Assessment Needs (2007), Special Educational Needs in the IB Programmes, (2008), The
Diploma Program: A Basis for Practice (2009), The Diploma Program: From Principles to Practice (2009),
The IB Guide to Inclusive Education (2014), the IB Online Curriculum Center online publications and
resources, the curriculum guides for each MYP and DP subject, and the HCPS curriculum guides. It was

createdin collaboration by teachers, administrators, and parents from our B sites.

Program Philosophy:

Itisthe philosophy of both IBand Henrico County PublicSchools that every child can learn and that
every child should be provided withthose creative thinking and learning skills that will carry them to
success as adults, making them self-sufficient citizens, caring and reflective members of society, and
productive contributors in the global market place. Therefore, itis our program’s vision, in the context
of the inclusive nature of MYP and the learner-centered nature of IBinstruction, that all students
receive the necessary resources, guidance, accommodations, and differentiationneeded to attain their
highest level of personal success.

Thisdocument echoes the policy of the International Baccalaureate (1B) for Middle Years, Diploma, and
Course Work candidates with specialassessment needs. “The IB believes that all candidates shouldbe
allowed to demonstrate their ability under assessment conditions that are as fair as possible. Where
standard assessment conditions could put a candidate with special educational needs atadisadvantage
by preventing him or her from demonstrating his or herlevel of attainment, special arrangementsmay
be authorized” (Candidates with Special Needs 1). It isimportant to note that Henrico County Public
Schools are notable to provide IB courses through homebound instruction due to the nature of the
requirements and regulations set forth by the IBO.

The purpose of this documentis to provide our programs’ stakeholders “with information aboutthe
arrangements available for candidates with special needs during their preparation of work for
assessment andin their written examinations. There is no intention to provide guidance on teaching
methodology or resources. Procedures for requesting special arrangements are explained in the
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Handbook of Procedures for the Diploma Programme and the Middle Years Program Coordinator’s
Handbook, the procedures manualfor coordinators and teachers “(2).

Principles

All special arrangements that may be authorized by the IB are based on the following principles. These
principles are taken verbatim from Candidates with Special Needs, pages 4-5.

1.1 The IB must ensure thata grade awarded to a candidate in any subjectis notamisleading
descriptionof that candidate’s level of attainment, so the same standards of assessment are
appliedtoall candidates, regardless of whether or notthey have special needs.

1.2 Special arrangements are intended to reduce the adverse effects of a candidate’s special needs
when demonstrating hisor herlevel of attainment. The special arrangements requested fora
candidate must not give that candidatean advantage in any assessment component.

1.3 The special arrangements described in this document are intended for candidateswith the
intellectual capacity to meet all assessment requirements leading to the award of the diploma
or certificates.

1.4 The school, notthe IB, is responsible for establishing whether the Diploma Programme can be
taughtand assessed. Advice may be sought from IB Cardiff (sen@ibo.org) before aschool
acceptsa student with specialneeds; however, this advice is restricted to the implications for
internal and external assessment and does not extendto teaching methods and resources.

1.5 Ifit can be demonstrated that a candidate’s lack of proficiency in his orherresponse
language(s) (English, French, or Spanish) arises from a diagnosed need, special arrangements
may be authorized. (Forsubjectsin groups 3to 6, all candidates are allowed to use atranslating
dictionary in the written examinations.)

1.6 The IB aimsto authorize special arrangements that are compatible with those normally available
to the candidate concerned. However, authorization will only be given forarrangements that are
consistent with the policy and practice of the IB. It should not be assumed that the IB will
necessarily agree tothe arrangements requested by a school. Coordinators are required to
provide informationon both the candidate’s usual method of working in the classroom and
underassessment conditions.

1.7 The IB is committed to an educational philosophy based on international mindedness.
Therefore, the special assessment needs policy of the IB may not reflect the standard practice of
any one country. To achieve equity among candidates with special assessment needs, the policy
represents the result of a consideration of accepted practicein different countries.

1.8 The IB will ensure that, wherever possible, arrangements for candidateswith asimilar type of
need are the same. Given that cultural differences occurin the recognition of learningissues
and the accommodations allowed, some compromise may be necessary to help ensure
comparability betweencandidatesin different countries.

1.9 If special assessment arrangements are necessary fora candidate, consultationwith the IBis
mandatory. Similarly, if a[Middle Years Program] or Diploma Programme candidate has
difficultiesmeeting the requirements for Creativity, Activity, Service (CAS), the appropriate B
regional office must be consulted. Any exceptions are stated in this document. However, a
school may provide any kind of special arrangement for a candidate during his or her study of
the Middle Years Program assessments or Diploma Programme or trial (practice) examinations.

1.10 A school mustnotinform an examiner of a candidate’s condition or adverse circumstance.
Similarly, inthe case of internallyassessed work, teachers must not make any adjustments when
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marking a candidate’s work. If appropriate, the IBwillensurethat reasonable adjustments are
considered.

1.11  ThelBtreatsallinformation about a candidate as confidential. If required, information willonly
be shared with appropriate IB personneland members of the final award committee, who will
be instructed to treat such information as confidential.

1.12  Ifspecial arrangements are authorized forinternalassessment, the IB may require the
candidate’s work to be submitted to IB Cardiff for scrutiny.

1.13  Thelistof special arrangements availableis revised regularly. The IB will consider alternative
arrangements proposed by a coordinator, provided thosearrangements could be made
available to all othersimilarly affected candidates.

Terminology for Special Needs and Inclusion

Accommodation: A genericterm comprising all forms of arrangement, compensation, or conditions that
may be allowed foracandidate.
Adverse circumstances: Circumstances beyondthe control of the candidate(s) that might be detrimental
to the performance of the candidate(s)in one or more assessment component (forexample,
bereavement, natural disasters, civil unrest). “Adverse circumstances” do not include medical conditions
or disability.
Assessment component: Each subjectand levelforthe Middle Years and Diploma Programs are divided
into assessment components, forexample, paper 1, paper2and internal assessment. Some components
comprise discrete tasks that are undertaken separately. These separate tasks withinacomponent, such
as the map work section fora geography examination paper, are referred to in this document as a “part”
of an assessment component.
Differentiation: The process of identifying, with each learner, the most effective strategies for achieving
agreed goals.
Exceptional circumstances: Circumstances that are not commonly within the experience of other
candidates with special assessment needs. The IB reserves the right to determine which circumstances
qualify as “exceptional” and therefore justify a particular specialarrangement.
Inclusion: An ongoing process thataims toincrease access and engagementin learning forall students
by identifyingand removing barriers.
Invigilator: A person, or persons, responsible for supervising an examination (also referred toas a
“proctor” or a “supervisor”); The invigilator of an IB examinationmay or may not be the coordinator.
Special arrangements: Changed or additional conditions during the assessment process fora candidate
with special educational needs. These enable the candidate to demonstrate his or herlevel of
attainment more fairly and are notintended to compensate forany lack of ability.
Special assessment needs: A candidate with special assessment needs is one who requires special
arrangementsin assessment conditions to demonstrate hisor herlevel of attainment.
Special educational needs: This refers to candidates with individual learning needs, who have the
intellectual capacity to meet all curriculum and assessment requirements, and who require special
arrangements to demonstratetheir level of achievement. Candidates who require special assessment
arrangements may displaythe characteristics of one or more of the following special educational needs:
Specific learning issues, language and communicationdisorders

e Significantissuesinreading, writing, spelling or manipulating numbers associated with issuesin

processing symboliclanguage (for example, problemsinterpreting music notation, dyslexia,
dyscalculia).
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e Speechandlanguage issues characterized by communication problems (for example, aphasia,
dysphasia, articulation problems).
Emotionaland behavioralissues
e Includes: attention deficit disorder (ADD)/attention deficit hyperactivity disorder (ADHD); [Note:
HCPS categorizes ADD/ADHD as OHI, Other Health Impaired] withdrawn, depressive or suicidal
attitudes; obsessive preoccupation with eating habits; school phobia; substance abuse;
disruptive antisocialand uncooperative behavior; and anger, frustration and violence.
Physicaland sensory conditions

e Physical disabilitiesinclude awide range of conditions that are not always immediately obvious,
but affect mobility.

e Sensoryissues: hearing—embraces an extensive range of hearingloss from mild to profound
and can present communicationdifficulties; visual—includes difficulties with eitherthe
structure or function of the eye, affecting vision.

Medical conditions

e The most common being: congenital heart disease, epilepsy, asthma, cystic fibrosis, hemophilia,
sickle cell anemia, diabetes, renal failure, eczema, rheumatoid disorders, allergies, leukemia and
othercancers.

Mental health issues

e A wide range of conditions that can affect a person’s state of mind, ranging from psychotic
conditions, such as schizophrenia and manic depression, to eating disorders, anxieties and
emotional distress causedby circumstances in acandidate’s life.

Technical language: This refers to terminology specificto the subject being tested. It may be the target
of the assessmentand must be known by the candidate to understand fully the subject.

Roles and Responsibilities:
Of the School:

¢ Theschool will provide guidance and information so that students with special needs can make
informed decisions concerning applicationto ourIB programs.

e School counseling as wellas Special Education specialists and site Special Education coordinators
will provide the coordinatorand teachers with all IEP and 504 plan documentation.

e Exceptional education case managers and/orschool counselors will provide updates and host
meetings forupdatesin IEP and 504 plans. Site IB coordinators will be invited to the meetings.

e Site coordinators and counselors will communicate vertically as students pass from middle to
high school so that continuity may be maintained.

e SitelBcoordinatorswillapplytoIBina timelymannerforstudents’accommodationsin
assessment typeas well as circumstances.

e SiteIBcoordinators will oversee and supervise classroomaccommodations as wellas provide
examination accommodations as needed.

e Schoolswill facilitatethe provision of appropriate accommodations such as but not limited to
additional time, rest periods, separate testing space, technological aides, reading aids
(readers, prompters, Braille), and assessment/assignments in special colorortype size,audio
recordings, assignment modification, extensions, and assistance or exemptions as specified by
the student’s IEP or 504 plan. Admission as well asinstructional policies will reflectinclusion
of students who are differently abled.
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Ofthe Teacher:

The classroom teacher, in conjunctionwith the exceptional education case managerand/or
teacher, will familiarize him/herself with the nature and needs of his/her students’ special needs
by utilizing schooland OCCresources and will keepa copy of the student’s 504 plan or IEP.

The classroom teacher will provide differentiation and accommodation, in conjunction with the
exceptional education case managerand/orteacher, as needed as required for student success
and as outlined inthe student’s IEP or 504 plan.

The teacher will maintain discretion and confidentiality in providing these services.

The teacherwill maintain “sensitivity to and flexibilityin his/her thinkingin crafting
accommodations forthosewho may not performinthe generally accepted way” (Special
educational needs 1).

The teacher will maintain a classroom atmosphere which affirms identity and builds self-esteem,
values priorknowledge, and provides scaffolding and extended learning opportunities for all
students.

Of the Parent and Student:

Families will make requests for child studies or services from the schoolas they are needed and
ina proactive manner.

Families will provide documentation to school officials for IEP and 504 plans so that
documentation can be provided to IBO foraccommodation requests.

Families willcommunicate with children’s teachers and coordinators concerning their
observations asto theirchild’s needsto facilitate appropriate intervention strategies.

Students will be proactive in seeking assistance from their teachers and the coordinator to meet
theirlearning needs.

Curriculum:

Students are admitted to the Program without reference to whetherachild is documentedas special
needs, orhas an |EP or 504 Plan. Therefore, curriculum, in general isthe same for all students.
Differentiation occurs at the classroom level with accommodations such as, but not limited to, classroom
seating, electroniccommunications and dropboxes, extended deadlines, and extended test-taking.

Policy Review Process:

This policyisreviewed and revised in accordance with policy changesin IB, the Americans with
Disabilities Act requirements, and HCPS policy by the IB Advisory Council, or every five years.
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Maintaining Good Standing
in HCPS IB Middle Years Programs

Fairfield Middle G.H.Moody Middle Tuckahoe Middle

Academicand behavior expectations in the IBMYP are commensurate with a rigorous international
program. Striving to understand andexhibit the Learner Profile Traits, students are expected to
demonstrate good study habits, work ethic, advocacy, and self-discipline to improve their performance.

Participation in the HCPS IBProgram is a privilege.
Removalfromthe program may occur if a studentis no longerin good standing.

Academic Expectations to Remain in Good Standing
e Maintainan un-weighted, cumulative average of 2.00or higher
Maintaina C average or higherin all classes
Attend school regularly and complete make-up workinan agreed upon time period
e Miss fewerthan 20days*ineach class

Academic Probation

Students will be given a 9-week probationary period toimprove theirgrade in the subjectareain which
they are struggling. Duringthis probationary period, students should seek tutoring to make progress
with assignments, assessments, and remediation. Parents should check PowerSchool regularly to
monitoracademicimprovement.

Behavior Expectations to Remain in Good Standing

e Exhibit properconduct, cooperation, promptness and appropriate study habits

e Practice cooperationand self-restraint with minimal disruptions whilearound others
Follow through with activities or assignments

e Respectothersinthe classroom

e Prepareandorganize work to meetdeadlines for activities and assignments, including make-up
work

e Cometoclass prepared with appropriate materials

o Seekhelpfromappropriateresources when needed

e Followthe Code of Student Conduct, the Code of Academic Honesty,and classroom procedures

Disciplinary Referral:

All students have the right to learn in a safe and orderly environment. Multiple disciplinary referrals will
resultin loss of program participation. Therefore, appropriate behavior is expected of all students at all
times.

Behavior Probation:

Students will be placed on behavior probation for a specified nine weeks period in order for students to
be given an opportunity to demonstrate a commitment to good citizenship and to earn good standing in
the program.

*Home-based services cannot provide an IB education. If long-term homebound instructionis
required, the student willbe enrolled in their home school curriculum.
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Maintaining Good Standing
in HCPSIB Programs

Henrico High School J. R. Tucker High School

Program expectations dictate that students remain in GOOD STANDING while inthe program. Ingeneral,
good sstandingis defined as

¢ Maintaining a 73% C average or better overall
o  Attendingschool regularly
o  Abiding byall HCPS Code of Conduct policies as well as the IB Academic Honesty Policy

Participatinginthe IBProgramisaprivilege, notaright. Removalfrom the program with subsequent
return to the student’s home school may occur under, but notlimited to, the following conditions:

¢  Multiple (in one year) or cumulative (grades 9-12) serious or habitual disciplinary infractions, and/or

¢  Multiple (in one year) or cumulative (grades 9-12) Academic Honesty Code violations, and/or

¢ Having an extended illness that requires homebound instruction

o An egregious infraction such as, but not limited to, cheating that may involve organized, premeditated,
networked, or other severe behavior using electronics, internet, social media, or other resources; any
behavior that is felonious; and/or action causing severe social, emotional, or physical harm may resultin
immediate removal from the program.

As well, certain academicissuesmay warrantastudent being removed from the programin that
student’s academicbestinterests, particularly in the Middle Years Program. These situationsinclude
but are notlimited to

e  Failure of arising freshman to complete pre-requisite courses per aprovisional admission contract

¢ Failure of afreshman to pass a course required to continue in the curriculum sequence ofa
subject/discipline

o  Failure of a rising sophomore to be up to date with Action and Service

In addition, rising or continuing Diploma Program students must maintain the followingin order to
progressinto the Diploma Program and/or continuein their course sequence: (Decisions made based on
these criteria are notsubject to parent override.)

e  73%C average or better in each subject/discipline
o  Completion of the internal assessments or work leading up to the internal assessment
e Completion of MYP ‘Action and Service’ and Personal Project requirements

To be registered as a Diploma Candidate in November, seniors must

¢ Beup todate on Creativity, Activity, and Service (CAS) requirements
o Have turnedin an Extended Essay

To sit for exams, Diploma Candidates, DP Course students, and Anticipated Candidates must

o  Be passing the course with a cumulative 73% C average or better at the semester and continue to
complete high quality work throughout the spring.
¢ Have completed the internal assessment or work leading up to the internal assessment

Students maybe charged the S119 subject fee per course and other costs accrued in accordance with the 1BO scale of fees to drop them from IB
exam registration. Failing DP students may be removed from the course and scheduled in either a comparable course from the comprehensive
curriculumora study hall, especially if that course is required for graduation. Students who are not eligible to sit for exams and/or are removed
from a DP course will be considered Course Candidates for the IB classes in which they are demonstrating success and will not receive the IB
Diploma.
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Glossary

The followingis alist of termsfoundin the course of this document whichmay not be familiar to all of
our constituents.

Abbreviations/Acronyms

ATL: Approachesto Learning

APA: American Psychiatric Association. Acommon documentation style, specialized for work in
the social sciences, but not commonly used in ourIB course work

CAS: Creativity, Activity, Service. A cornerstone of the core of the Diploma Program and an
outgrowth of Service as Actionin the Middle Years Program

DP: DiplomaProgram. A program of the highest rigor to prepare for university work and world
leadership IB: International Baccalaureate

EE: Extended Essay. The culminating project forthe Diploma Program

HL: HigherLevel. Inthe DP, acourse and its ensuing exam that requires two years of study.
Students must have atleast 3HL courses/exams to pursue the IBdiploma

IA:Internal Assessment. IBrequired assessment graded by the teacher but moderated
externally by IBO

IEP: Individual Education Plan. Plan, createdin accordance with federal guidelines and through
the counseling department, which outlines accommeodations and goals for students with special
needs

IBA: 1B Americas. The regional officeto which our programs answer

IBMA: Mid-Atlantic Association of IB World Schools

IBO: International Baccalaureate Organization. The “parent” organization charged with oversight
of the IB programs

MLA: Modern Languages Association. A common documentation style, specialized for use in the
liberal arts, frequently used in secondary schools, and the one used for the PP and the EE in our
programs

MYP: Middle Years Program. A program of rigor and growth for studentsin grades 6-10
PP:Personal Project. The culminating activity/project for the Middle Years Program

TOK: Theory of Knowledge. The capstone courseforthe DiplomaProgram

SL: Standard Level. In the DP, a course and its ensuing exam that requires atleast one year or
study but which may have two years of study

504 Plan: An accommodation plan, created in accordance with federal regulations and with the
counseling department, for students with medical issues thatimpact school performance

Terms

Assessment: Any test, assignment, activity or projectgraded on IBstandards orrubricsis called an
assessment. Some are practice; someare for moderation. Assessments may be formal (graded) or
informal (ungraded). They may be formative (diagnosticforinstruction or student growth) or summative
(assessingtotality of student knowledge and understandingin aunit of study). Internal assessments are
graded by the teacher but sent off to IBO examiners who willthen validate orrevisethe teacher’s score.
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External assessments are graded by external examiners. Teachersmay give a predicted grade, but that
gradeisin noway binding.

Invigilator: Proctor forIB exams

ManageBac: The subscription onlineinformation management service designed by former IB students
that enables CAS, Personal Project and other IB components to be managed.

Moderation: The process by which IBO maintains the academicintegrity and quality control of its
programs. Teachers grade IBrequired assessments and submit a sample of those assessments to IBO.
IBO thenjudgesthe teachers’ scoring as acceptable, too hard ortoo lax and revises the assigned student
score accordingly.

Turnitin: A subscription online plagiarism detection service to which students submit theirwork and the
system checks fororiginality.

Vertical Articulation: The process of communication between grade levelsin the IB continuum.

Viva Voce: Final interview between supervisor and extended essay Diploma Candidatein which the
supervisorjudges student engagement and overall personal growth.

53






