2013-2014 Lesson Plan for Henrico 21 Awards
 

Lesson Title: Haves and Have Nots Seminar Discussion
Target Grade/Subject: 8th Grade World History
Length: 120 Minutes
Summary: 

In this lesson, students use Diigo to collect, annotate, and share news articles with their classmates. At the end of their unit on Rome, World History students examine four seminar questions dealing with the essential question from their unit: “To what extent do the ‘haves’ have a responsibility to help the ‘have-nots’?” Before answering these questions, students complete research and select two news articles that relate to one or more of the prompts.  Students annotate, summarize, and tag these articles via Diigo. Students synthesize the various viewpoints that are represented in the collaborative research and write short responses to each of the seminar questions, justifying their answers using information from the news articles. The students’ ideas and opinions are also shared during an in class seminar style discussion.  
Essential questions:

· To what extent do the “haves” have a responsibility to help the “have-nots?”
Lesson Development:

During the initial implementation of this lesson, the activities listed below were completed on non-consecutive days over the course of two weeks. Although the lesson took several weeks from start to finish, actual class time for the lesson was limited; therefore, this type of assignment could be condensed or lengthened depending on the teacher’s instructional goals.  
Day 1

45 Minutes:
The teacher verbally reviews the four seminar questions with the students:

1. If you were running a campaign for President of the United States, what would your message about income inequality be? Would you treat it as a significant problem that needs to be addressed or as a necessary factor in a healthy and free democracy? Explain your answers.
2. Watch the video entitled, “How education lost its role as the great equalizer.” Do you think the there is such a thing as an “opportunity gap” in America? In Henrico? Use information from the video and from at least one article citing local (Greater Richmond Area) issues. 
3. Listen to or read the This American Life podcast entitled “Unfit for Work: The Startling Rise of Disability in America.” Use information from this piece and other source(s) to address the extent to which those considered “have-nots” have a responsibility for addressing their own employment, financial, and educational status.  Consider social and economic barriers in your answer.
4. Given your responses to the questions above, in what ways is the “Haves vs. Have-Nots” issue in ancient Rome reflected in modern America. Use examples and articles you used above (using in-text citations in MLA format) and content from class to support your answers.
The teacher and/or ITRT model for the students how to sign up for Diigo, download the Diigo Chrome extension, and request access to the appropriate Diigo group (in this case - Moody’s “Have and Have Nots Diigo Group”). The teacher and/or ITRT also review how to use the Diigo Chrome extension to appropriately annotate, tag, and share an article. The students begin their research and the teacher helps to guide the students’ research process and answer any questions.  

Homework:

Students locate, annotate, tag, and share two news articles related to one or more of the seminar questions. 
Day 2

15 Minutes:

After all students submit their articles to the Diigo group, the teacher reviews how to use the collaborative research to effectively answer the seminar questions. The amount of information contained in the Diigo group is likely to be overwhelming for the students at first, so the teacher can discuss appropriate “steps” for this process, which includes:
· How to search/narrow results through use of tags.
· How to read and skim the article descriptions and annotations. Each student should decide which articles would be most relevant, interesting, and expose him/her to new information and viewpoints while answering the seminar questions.

· Using the descriptions and annotations to choose several articles to read for each of the seminar questions. 

· Creating a written response to the seminar questions, using the information from the various perspectives in the articles you have read. 

Homework:

Construct written responses to the each of the four seminar questions. The opinions expressed in these responses should be justified using information from the collaborative research and show the students’ understanding of various viewpoints and perspectives. Sign up (via a GoogleDoc)  to participate in a discussion on two of these questions.
Day 3

60 Minutes:

Students complete an in-class seminar style discussion to answer the four research questions. Fifteen minutes of discussion time are allotted for each of the questions. For each question, half of the class participates in the discussion. The other half listen to the discussion, logs the common words and phrases that occur in the discussion, and creates a Wordle to represent this discussion. These Wordles are used at the end of the class so students can reflect on the dialogue and the various viewpoints that were expressed during the seminar. 
TIP Chart Assessment:

Research and Information Fluency:

Ideal
Research and information fluency are the primary focus of this particular assignment. This assignment is designed so that students become more effective “news consumers.” The seminar questions are set in advance by the teacher, but the students construct their own research questions in order to locate and select articles that are most relevant to the seminar topics. These articles are shared via Diigo because this tool allows the students to assemble and display these articles in one central location and organize the articles in a format that is easy to interact with and search through. In writing their answers to the seminar questions, the students use the article tags, descriptions, and annotations to search through the articles and decide which to investigate further. In answering the final seminar questions, the students synthesize their understanding of the articles they have read, justifying their statements using specific examples from the articles and referencing various points of view. The task for this lesson is authentic because it connects a historical topic (Rome) to current events. The articles that the students research relate not only to current events at a national level but also to events at a local level (their state and county).
Communication and Collaboration:

Approaching
The students use Diigo to communicate and collaborate within this assignment. Diigo allows the students to share articles with one another and learn from each other’s’ points of view. 
Critical Thinking and Problem Solving:

Approaching
The use of Diigo enhances the students’ opportunities to think critically and answer the initial similar questions. Students apply the various features of Diigo (searching by tags, annotating, etc.) in order to save and locate information that is relevant to the seminar questions. Students then use this information to justify their answers
Creativity and Innovation:

Not Observed

Creativity and Innovation are not a goal of this particular assignment. 

Lesson Reflection:

Teacher:
“We liked that the students were able to choose their own readings. We believe that giving the students some initial documents was helpful and got them started, but then the students could make a decision about what they wanted to read, which gave them opportunities for choice and for intellectual growth. We believe that choosing their own readings and sharing these readings with the class helped to strengthen the students’ arguments in the seminar. It also gave the students a lot more exposure to opposing opinions, which we noticed during the seminar. We’ve done this type of seminar activity many times before, minus the Diigo portion, however this seminar easily had the best prepared and most well informed students.”
ITRT:
“This would be a great activity to do for every unit or even for one question or theme over the course of an entire year. At the start of the unit, the teacher could provide the students with the unit question and allow them until the end of the unit to find an article or news event that somehow relates to that question. Not only would you get some great students responses to your unit question, but ideally, the students would begin paying more attention the news and current events, and begin to see the connections between your curriculum and the world in which they live.”  

